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ABSTRACT 

'The Bryant-Anthony-Ransey (B-A-R) Projecft is a 
desegregation/integration project aimed at assuring a smooth 
transit^ion from a predoninately segregated school environment to a 
desegi^egated or integrated environment. The Bryant, Anthony, and 
Ramsey Junior High Schools are participants in a desegregation effort 
that is one part of an overall desegregation plan of the Minneapolis 
Public Schools. These schools (B-*A-R) are involved in a unique plan 
involving the redrawing of attendance areas and the restructuring of 
age group patterns* The project is a community involvement project 
with thei^e objectives: developing community awareness, fostering 
support for the project, developing support for desegregation, , 
teaching skills to persons interested in desegregation and/or 
community involvement, and reducing racism. The evaluation was 
conducted by means 5f* questionnaires, visits, observations, and 
interviews. The groups involved included the B--A-R Advisory 
Committee, B-A-E student groups, school staffs, workshops 
participants, and people who attended B-A-R community meetings. It 
was recommended that the, project continue its efforts in 1974-75. 
(EC) ^ ■:}^ 
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Minneapolis Public Schools 

The Bryaht-Anthony-Ramsey (B-A-R) Project: 
An Evaluation 

The Bryant-AnthCHay-Ramaey (B-ArR) Project was funded for 
two years by the Minneapolis Fouodation ani the Minneapolis 
Public Schools* It was part of a larger study on racism also - ^ * J 
fund^ by the Minneapolis Foundation for one year. The project 
began in the fall of 1973 and will continue untia June of 1975* 

Bryant, Anthony an& Ramsey are three Junior high schools 
in the West Area of Minneapolis that are part of a desegregation 
plan which began in* Septeniber, 1973 . Bryant had a minority 
enrollment of U3<3t, Anthony had a minority enrollment of 2^, 
and Ramsey had a minority enroUinent of 12^> Under the desegre- 
giation plan, these percentages will become more tqual. 

The B-A-R Project was a community involveinent project, 
designed to help the Biyemt, Anthony and Ramsey people become 
ffli:*|aally involved in the ^desegregation effort. Its objectives 
in^uded developing coamiunity awareness, fostering support for 
the B-A-R Project, developing support for desegregation, teaching 
skills to persons interested in desegregation and/or community 
involvement, fostering positive feelings toward the expanded 
comminity and reducing i^cisn. To acconqplish those objectives, 
workshops were held, activities were sponsored, meetings were 
ccoducted and various B-A-R groups formed. 

The evaluation was Conducted by means of questionnaires, ^ 
visits, observations and interviews. The groups involved 
included the/B-A-R Advisory Cctoiiteee, the B-A-R student groiflps, 
the school staffs, tiie workshop pajrticipants and those people 
who attended B-A-R community meetings. 

All groups became aware of the B-A-R Project ?luring 1973-7^. 
Most groups supported the B-A-R Project and most groups supported 
the Mipneapolis desegregpktion plan. The school staffs were the 
least stqyportiVe of the Bryant-Anthony-Ramsey desegregation plan. 
Workshop participants welre veiy supportive of desegregation, 
learned aftny useful skills and supported the B-A-R Project. . 
Awareness of the expanded community grew and interaction was 
encourage. 

It was recommended that the B-A-R Project continue its 
efforts in 197*4-75 . It was also recommended that four day 
workshops be dropped in faVor of mini-worksh6ps of one day 
or less. It was hypotfie sized that shorter workshops, offered 
more often, would involve more peopJLe in the B-A-R Project. 
The first year's project involved (kxmminity, students and some 
school staff. The second^ yeai- should be helpful in .involving 
largeir nunbers of people. 

September 197U . Research and Evaluation Department 

. ii 3' . 
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Minneapolis Pw>llc Schools 

The Bryant-Anthoti^-RamseK(B-A-R) Project: 
An Evaluation 

The Bryant-Anthony-Ramsey (B-A-R) Project Is a desegregatlpn/ 
Integration project aimed at assuring a smooth transition from a pre- 
dominately segregated school environment to a desegregated ox Integrated 
environment. The Bryant, Anthony, and Ramsey Junior High Schools are 
participants In^a desegregation effort that Is one part of an overall 
desegregation plan of the Minneapolis Public Schools. 

As part of this total program to Improve the racial balance of 
all schools in the Minneapolis Public Schools, Bryant, Anthony and Ramsey 
Junior High ^Schools are Involved in a unique plAn. This* plan Involved the 
redrawing of attendance areas and the restructuring of age group patterns. 
Anthony's attendance area moved east and north and took in some new ele- 
mentary feeder schools. Bryant's attendance area moved south and involved 
some different elementary feeder schools. Anthony and Bryant will be 
7th and 8th grade centers and Ramsey will be the 9th grade center for the 
total area. 

Because Bryant and Anthony will be 7th and 8th grade centers and 
because they are the feeder schools for the new 9th grade center at 
Ramsey, the three schools are part of one larger, expanded community. 
This Bryant-AnthoDy-Ramsey(B-A-R) community is the area of concern for 
the B-A-R project. 

The B-A-R Proposal 

BecauBe desegregation efforts are ccJmfflunity concerns and because 
community support (or lack of oormmmity support) can have a great impact 
on the success of aoy desegregation effort, the B-A-R proposal was developed. 
The B-A-B proposal describes a community involvement model which assumes 
that schools ^n be as strong and as effective as community eff olrts wish 
to «tKe them. Since parents, ittdents, teachers, staff and other community 
adultB are all memberB of this expanded conanunity, the proposal atterapto 
to reach and involve these variOua elements of the B-A-H coBuounlty. 

The B-A-R proposal vas developed inj)ear]y 1973 and became part of 
a larger study to combat racism in the public ochools of Minneapolic. 

6 



Uie B-A-R Project (and the Raciam Project) were funded by the Minneapolla 
Foundation. The B-A-*R Proposal was funded for two years and the Racism 
proposal for one year of planning and development. 

The Individual schools of Bryant , Anthony , and Ramsey were given 
funds by the Minneapolis Public Schools for staff development and human 
relations training. However , the community Involvement plans were beyond 
the scope of the st€tff development budgets. Hierefore the B-A-R conmunlty 
Involvement proposal was developed and funding was sought from the 
Mixmeapolis Foundation. 

i 

The Minneapolis Foundation 

The Minneapolis Foundation is a public community foundation. While 
it has nationwide Interests » its major concerns are in the Twin City 
metropolitan area. Some of the concerns of the Minneapolis Foundation are: 

(1) to support volimtary social agencies on the basis of their 
demonstrated quail ty, flexibility and excellence. 

(2) to support new ventures which show a great deal of promise 
and are directed to community needs. 

The Minneapolis Foundation reviewed the B-A«R proposal and agreed 
to fund it for a sum of $3^>350 each year for two ytars. The funding 
was awarded because the B-A-R Project represented a creative plan to 
involve cODuminlty persons as they cooperatively work to achieve some common 
goals. 

The B-A-H C(»g)onents 

The B-A-R proposal dealt mainly wl€li the community. Howevi/r, this 
B-A-R community was defined broadly to include not only parents and adxilts, 
but students I school staffs and all residents of the Bryant , Anthony , 
and Ramaey area. 

The Iwolved B-A-R grotrps fell into five main categories. These five 
groups, whloh were the focus for B-A-R activities, were: (l) the B-A-R 
workshop participants, (2) the B-A-R student groups, (3) the B-A-R 
Advisory group, {k) the school staffs and (5) other school and community 
groups* 

The Major thrust of the first year of the B-A-R Project was devoted 
to the sponsoring of two' workshops. One of these workshops took place 
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in the fall of 1973 and one took place in the spring of 197^. The parti- 
cipants in the first workshop served as leaders and trainers in the 
secoxKl vorlcshop. Becaxise the workshops were t^e major focus of the 
first year of the B-A-R Project, a separate section will be devoted to their 
description, assessment and resxilts. Other activities carried cut through 
the B-A-R coordinator amd the B-A-R office will also be described and 
assessed. 

Progress toward the project goals for each of the main groups of 
the B-A-R Project was assessed by tneans of a questionnaire. Each of the 
groups was also visited several times by the evaluator. Minutes were 
kept of the advisory group meetings and activities were listed cuad 
described as they occurred. The student groups and the schools were 
visited several ^times and these groups were assessed with a questionnaire 
in April. A sample of community people (non-workshop participants) was 
assessed at a community meeting in February. 

II. Goals and Objectives of the B-A-R Project 

The B-A-R proposal listed several overall goals and listed criteria 
for reaching those goals. From these overall goals some specific objectives 
were formulated. These objectives were mainly directed toward the first 
year of operation of the B-A-R Project . The objectives were furtl^qr 
broken down into product and process cabjectivec. 

Overall Goals in the B-A-R Proposal 

The goals listed in the B-A-R Proposal are: 

1. To create a community organization or network of organizations 
.in the Bryant, Anthony, and Ramsey area which will provide the 
kinds of life experiences and education opportunities that will 
promote a climate for quality integrated education within a 
community involved in positive transition. 

2. To teach concerned community persons i.e., parents, students, 
other citizens, those skills considered necessary to help 
establish a receptive climate for desegregation/integration 
in the total school district. 
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3* To plan and develop ideas and methods for lnq3lementatlon to 

eliminate racism in the Minneapolis School District. 
The processes used to reach these goals must meet the follovfing 
requlre£tent8, (as specified in the proposal) : 

1. The process must be inclusive. The community must feel 
it is in partnership with the school isystemi 

2. The process must be safe for particii>antfl. They muat not 
feel threatened while participating. 

3. The process must build trxist. 

h. The process will help participants in the solving of problems. 

5. The process will help participants to gain interpersonal 
communication skills. 

6. The process will teach participants how to communicate their 
thoughts more effectively. 

?• The process must be feasible. 

8. The process mujst be effective. 

9. The process rauat be repllcative. 

Objectives; Product and Process 

The product or outcome objectives of the B-A-R Project are: 
It During the first year of the B-A-R Project, the advisory group, 
workiOiop participants, student groups, school staffs, other 
students and community will develop a greater awareness of the 
expaiKied B-A-R community, 

2. During the first year of the B-A-R Project, the advisory groyxp, 
workshop participants, student groups aal school staffs will 
develop a more positive feeling toward the B-A-R community, 
and B-A-R community members. 

3. During the first year of the B-A-R Project, the advisory group, 
workshop participants, student groups and school staffs will 
d^P^l^p a more positive feeling toward desegregation plans and 
greater support for Minneapolis desegregation plans. 

k. During the first year of the B-A-R Project, the advisory group, 

workshop participants and student groups will be taught skills 

i 

in comifmmicatlon, problem solving and conflict resolution that 
will be helpful in establishing a receptive climate .for desegre- 
gation/integration. 



ERIC 



5. During the first year of the B-A^R Project, progress will be 
made to reduce racism among the advisory group, the workshop 
participantQ and the student groups o 

The process objectives'^ include : 

1. A community organization that reflects the components of B-A-R 
will be created mainly from the participants of the workshops. 

2. Workshops composed of students, parents, teachers, adminlsti^tor.s 
and cocmninity persons will be conducted. 

3. ' Student groups will be organized at each school and will meet 

during the year to develop projects, to carry out projects, and 
to help meet the goals of B-A-R. 
U. A B-A-R advisory group will be organized and will meet during the 
year to help plan workshops, to help in the planning and imple- 
menting of other activities, to develop plans independently, 
and to serve as a support system for the B-A-R coordinator. 

5. School centered programs and activities will be organized and 
carried on during the year to promote the sense of community 
and to develop a more positive feeling toward other community 
members. 

6. Community involvement activities will be organized and carried 
out during the year to promote a sense of community, to develop 
positive feelings toward other community members and to aid in 
the reduction of racism. 

During the first year of the B-A-R Project the attainment of the 
objectives was evaluated through the use of questionnaires 
directed to the workshop participants, the B-A-R student groups, the 
B-A-R advisory group, the school staffs and a sample of the community. 
These questionnaires and the results of the questionnairefl are reported 
in parts IV and V of this report. 

III. The Context of the B-A-R Project 

The B-A-R Project includes the community of Bryant, Anthony, and Ramsey 
and the schools. The first pert of this section describes the community. 
The second part of this section is devoted to a summary description of 
the schools. Following the discussion of the three Junior high schools 
la an explzination of the budget, the personnel and the participants in 
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thie B-A-R Project. 
The Comnmnlty 

Brj^nt, Anthony and Ramsey Schools are in the Wect Area of the 
Minneapolis School System. The Bryant attendance area is the furthest 
north and the nearest to the central city. Its boundaries include some 
of the business district along Lake Street, a business section along 
Nicollet Avenue and business areas along some other ii«iin thoroughfares. 
The area is interspersed with smll businesses and commercial areas. 

The homes in the Bryant area tend to be older than those in Reunsey 
or Anthoqy. The minority population is larger than in either Ramsey or 
Anthony. There are more AFDC families and more families belovf the 
poverty level. 

Ramsey's attendance arca adjoins Bryant's on the south.' Ramsey 
is mainly^^^r^sidential area; part of it borders Lake Harriet. Its 
neighborhoods are wel^l established and stable. There are. a few business 
and commercial areas concentrated in neighborhood centers. The minority 
population is small but growing. 



Anthdpy is a newer neighborhood with many newer homes. It is mainly^ 
a. middle class neighborhood (as is Ramsey's), but it has very few commercial 
or busineas areas. Anthony's attendance area is the furthest south «M 
borders Edina on the west and Richfield on the south. 

Anthony tends to be the most conservative politically of the three 
communities. The only R^^l^lican on the city council of Minneapolis 
Is from the Anthony area. There ore few minoi^ity persons in the Anthony 
area. Anthony had less than two percent minority students until it 
incorporated the Field-Hale elementary school area. Nov Anthony has a 
minority enrollment of about nine percent. 

The B-A-R Schools 

Bryant, Anthony and Ramsey Junior High Schools are the three schools 
and attendance areas covered In the B-A-R Project. All three schools are 
in the West Area of the Minneapolis Public Schools under the direction 



of Dr. Marvin Tranmel, West Area Superintendent. Tfcible 1, page 7, 
presents a Desegregation Time Table for the three Junior high schools. 
As can be seen on Table 1 theae schools had student enrollments of 858 
at Bryant, 1,095 at Anthony and 1>132 at Ramsey d\xring the school year 
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Table 1 



Bryant 



1973 -TU 
1. 536 



322 



seventh graders 
from new atten- 
dance area 

eighth graders 
who attended 
Bryant 1972-73 



— - no ninth 
graderc 



8^)8 total enrollment, 
73-7^ 



DESEGREGATION TIME TABLE 
Bryant-Anthony-Rafflcey 
Junior High Schools 

Anthony 



1. hSZ 

2. 293 

3. 310 



seventh graders 
from new atten- 
dance area 

eighth graders 
who attended 
Anthooy 72-73 

ninth graders 
who attended , 
Anthony 72-73 



1,095 



total enrollment, 
73-7U 



Ramsey 



1. — . 

2. h02 

3. h21 

ho 309 



1,132 



no seventb 
grade rB 

eiigbth graderB 
who attended 
Ramsey 1972-73 

ninth graders 
who attended 
Ramsey 1972«73 

ninth graders 
who attended 
Bryant 1972-73 

total enrolloSient, 
73-7U 



1. 530 

2. 538 

3. — 



1,068 



seventh graders 
from new atten- 
dance area 

eighth graders 
who attended 
Bryant 73-f|^ 

no ninth 

. graders 



total enrollment, 
7^-75 



1. 576 



519 



seventh grade ns 
from new atten- 
dance area 

eighth graders 
who attended 
Anthony 73-7^ 



— no ninth 
graders 



1,095' total enrollment, 
7*^-75 



197U-75 

1. — 

2. — 
3.1,080 



no Bevi5nth 
graders 

no eighth 
graders 

ninth graders 
from Bryant, 
Anthony and 
Ramsey at ten* 
dance arc^s. 



1,080 total enrolliaent, 
7^-75 



Note; Students from Barton Note: Students from Windom, 



Page, Field-Hale aiid 
Northrop who would have 
gone to Ramsey will 
attend Anthony Jr. High* 
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and Fuller who 
would have attended 
Ramsey will go to 
Bryant . Burroughs 
students who would 
have gone to 
Anthony will attend 
Bryant. 

*from, "Desegregation/Integration 1972-1975: Summaiy of Proposals for 
Consideration," (based on the 1970 Human Relations Guidelines), revised 
March l6, 1972. Minneapolis Public Schools. 
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of 1973-7'^ • In the second year (197^-75) of the B-A-R plan, each school 
will have ;|jetvreen 1,000 and 1,100 students. . . ^ 

Bryant Junior High School ^ Bryant Junior High School has been an inner 
city school for some timli In 1968 probleins at Bryant develftped which 
were deemed of critical impor^nce and an Inter Agenc^ Task Force was 
organized to assess the needs and the problems of the school knd to develop 
proposed SQlu^tions. This Inter Agency Task Force was composed of teachers, 
administrators, counselors, social workers Sind psycMbXogists from the ' ^ 
schools as well as persons from Hennepin County Welfare Department, the 
Mental Health Center, children's homes, cbmpiunity' groups and the University 
of Minnesota. It was assembled at the request of the Superintendent of 
Minneapolis Public Schools and coordiftated by Minneapolis school personnel* 
The focus was on Bryant Junior High, Hay Elementaiy School and Lincoln 
Junior High^ Disnxptive students, alienation, faculty tension and negative 
feeliiigs were a problem ^ Bryant, Racial overtones were implicit in many 
of the problems and a feeling of discourageiaent permeated the staff* 

T3he Ixjt^'WVgency Task Force made many recommendations* Amon^^ these 
were recommendations for (l) greater and closer communication between central 
administration and Bryant and between administration and staff at Bryant, 
(2) development of codes of behavior. by students, staf^i%ftrid administration, 
-^Il^^iieecr^or in-service training of stiiff, (k) development of team teaching, ^75^ 
(I) ^larger nuinber and better use of student support services and (6) more 
humane and 'individualized instruction at iBryant. 

Partly as a result of the Inter-Agency Task Force Report anci a thorough 
evaluation of Bryant's needs, Bryant established the Bryant Y.E.S* (Youth 
Educational Support) Center, developed three 'houses' in its school (later 
changed to two houses when ninth graders were no longer at thi School), enlarged 
its su|)poart . staff , developed many in-service training projects, and. in a 
sense, 'tttmed around; the educational climate at. Bryant. , 

Since the late I960's Bryant has participated in a number of federally 
funded projects and is involved in a nuntoer of programs. oThe Bryant Y^E.S. 
Center, aji alternative education program, started four years ago as a 

... . / 



"^"A Community Looks at Its Schools: An Inter-Agency Task Force Approach,' 
A Preliminary Report. Minneapolis Public Schools. 1969»* 
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place for alienated , pre-delinquerit youngsters who could not function in | 
the regular school setting. Jhe Bryant Y#E.S. Center is housed in a 
separate building neat* Bryant School* It is separately staffed 'and 
independently organized • At that time it was not diffictat to identify 
fifty youngsters from Eryant for inclusion in the program. 

However 9 as Bryant School has become more effective , more sensitive 
and more aware 9 these Y*E*S* services have become less necessary for 
Bryant stulents. The Y*E*S* Center now serves many youngsters from other 
schools. Largely as a result of the staff development programs , fewer 
youngsters have needed to be referred to the Y#E#S. Center. In the school 
year of 1973 -7U there were thirty students at the Bryant Y.E.S* Center; 
only seventeen of whom were from Bpj^nt. Mel West, Principal at Bryant, 
believes that the Bryant staff lias effectively reached more youngsters 
and has more alternatives now within its ovm building. Consequently, fewer 
students need to go to a separate alternative school. More variety is 
being offered at Bryant in the regular school o^erings and wider offerings 
8tre made to include students of diverse needs and diverse capacities. 

Bryant has a Community Council that is quite active and replaces 
the usual P.T.A. Within the Community Council are several committees 
devoted to areas of sc^iool needs. The Council includes a steering 
committee, a present issues committee, a specieuL activities committee, 
a curriculum committee and an integration committee. The Integration 
* Committee has been partictQarly active at Bryant Junior High. 

Bryant Junior High School is the site of Many federally sponsored 

2 

projects. It is a Concentrated Education Center, has secured Title I 
funds for reading and math programs, and has allocated large amounts of 
money to staff (development. Bryant has probably spent more funds on 
staff development than any other school in the Minneapolis system. 

At the present time the Bryant staff is quite proud the progress 
the school has \add in meeting the needs of the youngst^s it searves . 
Truancy, vandalism and alienation are less a problem than they were several 
years ago* Staff morale is high and instruction is geared to individual 
needs. Bryant has downplayed a separate multi-ethnic studies program in 



See "Bryant Junior Jligh: Concentrated Education Center: Project Director's 
Report," 1971-72, 1972-73 • Minneapolis Public Schools. 



cuK^lculum and instead had incorporated the multi-ethnic approach in 
basic skills. Basic skills take priority over content and whatever 
fulfills the need for skills is used in the currictilum. 

Brjrant has the usuaa extra-curriculai;- activities and is quite proud 
of its athletic teams and its hand, Bryant lias had luther extensive 
orientation programs for new students and also offers courses to the 
community in l^he evenings. 

Anthony Junior High School . Anthony Junior High School is quite unlike 
Bryant Junior High School in many ways. It has a much newer facility, a 
lower minority enrollment, fewer AFDC families, higher test scores and 
a lower turnover rate among students and teachers. 

Anthcmy Junior High School is located in Southwest Minneapolis in 
an area of privately owned homes in a largely middle class neighborhood. 

The school was huilt l6 years ago^ for approximately 96O students . Due 

V 

to enroUjnent growth, several temporary buildings are now on the school 
site and some students are housed at nearby Kenny Elementary School. 
Enrollment in 197^3-7^ had grown to nearly 1,]JOO stijients. This nujuber 
will remain approximately the same when the desegregation plans are fully 
implemented in 191^^73. 

Partly as a result of the desegregation p]jans and partly as a result 
of emsollment growth, Anthony Junior High added eleven teaching positions 
in 1973-714.. xen of these positions were for added emrollment and one was 
for 'desegregflition enrichment.' Also added were two desegregation aid^is, 
one additional counselor (for a total pf three), one assistant principal ^. 
(for a total of two), six aides from ESAA (Emergency School Aid Act) 
monies and one part-time health and welfare aide, as well as one curriculum 
coordinator. 

Curriculum changes have seen he addition of Dorsett reading machines, 
Minneapolis Basic Skills mterials in reading and math, and some move toward 
elective areas in required subjects. Teachers have identified a need for 
training in working with the newly acquired minority population of about 
nine percent. Aides are working towaard helping the students of moderate 
or low ability. Curriculum adjustments and evaluations are concentrated 
on the seventh grade during igTS-?**, with planning progress for adjustments 
and evaluations at the seventh and eighth grade level during lSflk--73, 



Ninth grade will be phased out of Anthony in 197^-75 when all 9th grade 
students of the B-A-R area will be at Ramsey. ' 

The P.T»A. has been active and supportive at Anthony. Parental 
involvement has been consistently high and meetings are well attended. 
About 200 parents attexKled a September, 1973 parent meeting for the ' 
explanation of the B-A-R plan. Open houses are well attended and community 
classes are offered during the evening hours at Anthony. The staff at 
Anthoqy JianiorTHigh sponsored an extensive orientation program for new 
students during the summer of 1973. tbey plan to do a similar iprogram \^ 
during the summer of 197^- 

Ramsey Jtmlor High School . Ramsey Junior Hiigh School lies between Bryant 
and Anthony junior High Schools both geographically and statistically. ^ 
(See Figure 1, page 12 ). Ramsey occupies an older buildittg (built in 1931) 
than Anthoiv's in an older section of the community. The community is quite 
stable though it has seen a grovfing number of changes in recent years. 
The minority enrollment at Bamsey is greater than that of Anthony's, but 
less than at Bryant. Minority enrollment at Ramsey was 13^ in 1972-73* ^ 
but as a result of the desegregation plans, grew to 23^ in 1973-7^. 

Ramsey Junior High School previously contained grades seven through 
nine. This year ( 1973-7^) Ramsey had eighth and ninth grdde students 
only. (See Table 1, page 7). In the fall of 197U only ninth graders will 
be housed at Ramsey. In the planning are some cooperative ventures with 
Washburn Sepior High (grad'es^l0«l2) which occupies a Joint site with Ramsey 
Jtinior High. Ramsey-Washburn coxild become a 9-12 senior high center in 
thp futiire. 

Ramsey Junior High has an active parent group and a large number of 
involved parents. Ramsey was host to a •Celebrities Night V in the fall 
of 1973 conceived and coordinated by its parent group. Open House was 
well attended as are other school activities. 

Raasey sponsored summer activities in 1973 mainly to orient new 
students to the school. Thirty youngsters at a time were involved in 
the •Summerama' progxam which involved two weeks of achool and one week 
of can5i. One hundred and fifty youngsters took part under the guidance ^ 
of Ramsey staff people. Ramsey also had a Vlnterim* program of Mni 
classes and trips. 

16 • 
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Figure^ 1 * 

P R OP 0 S E D BOUNDARIES 

OUarK Jordan^, Franklin, Phlllfps, 
Jefferson, Bryant, Sanford, Anthony 

Junior High Schools 




1« from: Mpls. Public Schooli 
' ' Memorandma Re: Informatloi 
on Desegregation/ Inte^rat: 
Decentralization from H. 
Vakofly Dept. of Planning 
and Inatruction 8-^17^73 



Note: The Ramsey 9th grade school attendance 
area will be the combined Bryant and 
Anthony attendance areas 
32 
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This year Ramsey has the Minnesota Orchestra "in residence" at the 
school for the purpose of involving a .public school in a high level of 
m\isical activities,. The year began wi]th a aoncert etnd led to pther ' ^' 
cooperative activities between the Minnesota Orchestra, music stifflents, j 
and other students and staff. / 
The first year of comraunity classes at Ramsey J\inior High was ISTS-*^^. 
Though Ramsey was one of the newest commitaity schools, it had the secon^ 
largest enrollment in the city. The first emptosis of the community education 
program was to get parents into the school and second, to offer interesting 
and useful courses. A baby sitting service was provided on the(evenings 
of the community classes. 

Ramsey had two volunteer communications ontoudsmen in 1973-7^ to help 
increase the flow of accurate information, to maintain communications 
between parents, community and school, and^ to direct persons with problems 
to the proper person or agency for solution. The ombudsmen see their role 
as developing a way in which parents' attitudes toward school and the 
desegregation process can become more positive. 

Ramsey was on the trimester system during 1973-7^, fo^ the first time 
and also began open self-registration each trimester. Many opt^^^ns are 
available to students and new courses have been added. In additipn to new 
courses, new topic areas have been incorporated into standard coTirses. 
The English and social studies departments have made particular efforts 
to incorporate multi-ethnic offerings. 

As a result of desegregation, funds were made available to the school 
through thfe Emergency School Aide Act (ESAA) and by Minneapolis Public 
Schools. With these additional funds extra staff and equipment were made ^ 
available. Ramsey had one additional counselor, two desegregation aides ^ 
one additional assistant principal (for a total of three), a social worker 
and some Dorset machines for reading. There were about 129 students in 
ESAA math essentials and ll6 in the ESAA reading program. 

B-A-R School Comparisons 

As can be seen from Table 2, Bryant Imd a minority enrollment of U3^ 
of 1972-73. This minority enrollment was reduced to 399^ in 1973-7^ with 
the changes in boundaries. During the' current 1973-7^ school year Anthony 
Junior High School had ^'approximately % minority enrollment, almost all 
of whom Joined AnthoEQr as a result of Field Elementary School being placed 
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in the Antho^ atteiKlance area. The minority st2ff is 8^ at Anthony 
and 2956 at Bryant. , ^ 



T&ble 2 

PERCEimiGE OPoMINORITr SIDAPP AND STUDEMTS' 
. Bryant-Anthoiof-Ramoey 
Junior Hi^ Schools - ' 



School 



Staff 



Students 



. 1973-7^ 



Anthony 

Bryant 

Ramsey 

All Minneapolis 
Junior Highs 



8* 
13^ 



• 2% 

15% 



?>9t> 



Note: Minorities are students or staff who are Black, Oriental, 
Spdnish surnamed, or Native American. 

a 

Frdm, "1973-7'+ Pupil Personnel Sight Goimt," Planning and Support 
Services, Minneapolis Public Schools, Oct. I6, 1973* 



Ramsey's staff minority percentage fell between that of Bryant and 
Anthony with 8 percent minority in 1972-73 increasing to 13 percent minbrity 
in 1973-7'+. The percenteige of minority sttdents was 12 percent in 1972-73 
,and increased to 23 pewent In 1973-7'+. Ihe minority population in all 
Minneapolis Jtmlor High Schools in 1973-7'+ was about 12^ Black, Native 
Americans, lens than 1^ Oriental and less than Vfo Spanisl^ surnamed. 

From Table 3 (page 13) It can be seen that the attendance rate is 
lower at &ryiitit (89^} than at Anthony or Ramfley, but still fairly close 
to the city average of 9B^. The student turnover was kof, In 1971-72, but 
reduced soiaewhat to 36^ in 1972-73 • The jiupll teacher ratio is the lowest 
at Bryant with 22 students per teacher. Thirty-seven percient of the Bryant 
teachers had an M»A. or equivalent, but the teacher turnover rate was 28^ 
In 1971-72 • 
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Table 3 

PUPIL AND STAFF FACTORS' 
\ Bryant-Anthony-Ramsey 
Junior High Schools 



- 


Enrollment 


Percent 
Attendance 


Stud 
Tumc 


lent 
[ver^ • 


School 


1971-72 


72-73 


1971-72 


72-73 




72-73 


Bryant ~ 


922 


901 


90 


89 




36 


Anthony 


981 


956 




95 


"11 


, 9 


Ramsey 


1,296 


1,185 






15 


15 


All Mpls. 

Jvmlor 

Highs 




lU,3U3 


92 


92 


17 


19 





Pupil- Teacher 
Ratio 


Teachers with M«A. 
or Equivalent 


Percent of Te^ctaAr ' 
Turnover 


School 


1971-72 


72-73 


1971-72 


72-73 


1971-72 


Bryant 


23 , 


22 


, 3^, 


37% 


. 28 


Anthony 


29 


28 


53 


52 


, 10 


Ramsey 


27 


28 


3t 


36 


17 


All Mpls. 

Junior 

Highs 


26 


26 


UO 


-.39 . 


i 

17 - 

— — '■ 1^* ' ■ 



* From ''Profiles in Perfomance in the Minneapolis Public; ScUbols," 
Minneapolis Public Schools, November, 1973- 

^ Student Runover is percent of enrolled students who left ot entered 
a school during the school year of 1971-72, or 1972-73. 

^ Not available for 1972-73 
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Though the student turnover rate at Bryant was the highest of the 
three B-A-R Schools, the rate may be deceiving in that many students leave and 
return to Bryant. The Bryant conmmnity is fairly stable, but still has 
quite a large number of families who movje to other parts of the city 
for varying periods and then return to Bzyant later, 

Anthoqy's attendance was one of the best in the city with 95^ 
attendance. The student turnover rate of 9^ is one of the lowest in 
the city. The pupil tectcher ratio is a little above average with 28 
pupiljs per teacher, but the percentage of teachers with an M.A. or equivalent 
is one of the city's highest with 52% of the staff having achieved an M.A. or 
equivalent. Teacher turnover is low. 

li|=unsey had more students than Anthony or Eryant in 1973-7U, but this 

iiribalance should even out in 197^-75. Ramsey had V*"95^riittendance rate, higher 

theui Bryant's, but slightly less than Anthony's. In studeqt turnover, 

Ramsey's rate is 15^, less than Bryant's, but greater than Anthony's. 

The pupil teacher ratio is the same as Anthony's (28), but Ramsey had * 

slightly '^f ewer teachers with a Master's degree or equivalent. The 

teacher turnover rate in 1971-72 was lT^t, the same as the city total. 

Table U ' - 



co^f^uNm factors, 

Bryant-Anthony-Ramsey 
Junior High Schools 





I^'ercent of 
Ghildren 
liivlng with 
^oth Parents 


Percent of 
Students 
from AFDC 
Families 


Percent of 
Children from 
Families with 
Income Above 
Poverty Level 


Percent of 
Adults with 
High School 
Completion 




72-73 


72-73 


70 Census 


70 CenBUS 


Bryant 


70. 


hh 


83 


58 


Anthony 


92 


6 


97 


82 


Ramsey 


91 


8 


96 


73 


Minneapolis 
Total 


79 


23 


89 


. 58 



From "Profiles of Performance in the Minneapolis Public Schools," 
Minneapolis Public Schools, November, 19^3. ^ 
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Bryant had the lowest nixmber of students living with both parents 
(70^) an|t .the highest percentage of students ^from AFDC 
families lkh%) , Eighty-three percent of the Bryant children came ffom 
homes with incomes above the poverty level and 58^t of the parents had a 
high school education or higher. 

Anthony had one of the highest percentages of children living with 
both parents {92ff>) and one of the Irowest percentages of students from 
AFDC families (6^). Ninety-seven percent of the Anthony families had incomes 
J above the poverty level euad 82^ of the adults had a high school education 
or better. 

Niaety-one percent of the Ramsey students lived with both parents 
(nearly eqittil to Anthony's 92^) > and only 8^ of the students were from 
AFDC families. Ninety-six percent of the families were above the poverty 
level and 73^ of th»n tir in the community had a high school education 
pr better. 

Though Bryant has scored lover than Anthony or Ramsey on student 
achievement tests, (See Table 5, page 18) these scores have been rising 
over time/ The effects of Title I programa aoi other program improvements 
have been quite positive. Thirty- three percent of Bryant's students in 
1972-73 scored below average in "school ability;** kd^ were average, and 
1936 were above average. In reading vocabulary, Bryant had h3lo of its 
students in the below average category, UU^ in the average category, 
and 13^t inHme above ^tVerage group. In reading cornprehension, the per- 
centages were similar. \^ j 

On ability and achievement tests, Anthony Junior High ranked very 
high. Only Tf> of the sti*ients fell below average in school ability 
(T&ble 5), with U3^ of the students in the average range and 50^ in the 
above average range. In reading vocabulary, &)t of the Anthony students 
were below average, were average, and U3^were above average^ In 
reading comprehension an even smaller 5^ of the students were below average 
with k(4> of the students in the average range and hSfjo abov^ average. 
Approximately 50^ of the Anthony Jimior High students scored above 
averagi© in each measure of school ability or school achievement. These 
percentages are over twice the citywide average of 23% above average. 

I 
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Table 5 

SCHOOL ABILr^ AND ACHIEVEMENT^ 
Bryant-Anthony -RaBoey 
Jiinior High Schools 





School Ability^ 


Reading Vocabulary ^ 


Reading 


Comprehe 


snsion'^ 




Below 




Above 


Below 




Above 


Below 




Above 


Area 


Ave. 


Ave. 


Ave. 


Ave. 


Ave . 


Ave. 




A vfik 




Bryant 






1^ 


U3^t 


m> 


13^ 




U3^t 


\% 


Ajothoaor 


7 


U3 


50 


8 




U3 


5 


U6 




Bamsey 


12 


h5 


U3 


11 


U8 


Ul 


12 


U6 


U2 


Minneapolis 


23 


5U 


23 


23 


5U 


23 


23 


5U 


23 



From ''Profilee of Performance in the Minneapolis Public Schools 
MinneapoliB Public Schools. November, 1973* 

b 

Ab determined by the Lorge Thorndike Intelligence Test administered to grade 7 
students which acwures ability to do school work, particularly verbal and 
numerica>l facility. 

° As determined by the Gates IfecGinitie Reading Teste given to all 8th graders 
in the Minneapolis Public Schools. 

In School Ability ajad Achievement, Ramsey ranks between Anthony and 

Bryant. Twelve percent of the students at Ramsey were below average in 

school ability while U5^ were average and U3^t were above average. In 

vocabulary, 11^ of the students were below average, were average aM 

Ul^ were above average. Reading comprehension scores were vejry similar 

with 12^ below average, U6^ average and U2^ aboye average. Though Ramsey's 

averages are not as high as Anthony's, the school's averages rank above 

the city widt averages. Bryant ranks below the city averages, but the 

■ 

staff has been working at improving these averages. 

In a 1972-73 Title I Report-^ it was found that Bryant Title I seventh 
grade students did not do particularly well on a Gates F<acGinitie vocabulary 
test, gaining five months in ability over an eight? month span. The non- 
Title I students at Bryant gained only three months however. Both Title I 



"An Analysia of Bryant Junior High School Studedt Reading and Math 
Achievement: 1972-73." Tom McCormick. Research and Evaluation Department, 
planning and Support Services, Minneapolis Public Schools. Minneapolis 
Minn. 1973. 
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and non-Title I eighth graders gained eight months In reading vocabulaiy* 

On the Gates MacGlnltle comprehension test. Title I students at Bryant 
did exceptionally well with the seventh graders showing a gain of 1.2 years 
and the eighth graders shoiflng a gain of 1«7 years. Bryant students made 
gains in mathematics > but declined in percentile ranking when compared 
to citywide test norms. 

In school attitudes (See Table 6» page 20) , Bryant students usually - 
displayed positive attitudes toward school and positive attitudes toward 
desegregation. Seventy-six percent of the Bryant students saw themselves 
as succeasful students and 8U^ believed it was a good idea to have students 
of different races go to the same school. 

On thim^cupe School Opinion Questionnaire , Anthony students were 
slightly less positive than Bryant students on some oieasures. A slightly 
smaller percentage of Anthony stxxdents said they liked school compared 
to Bryant's 58^), or saw themselves as successful studentu {73% as compared 
to Bryant' £f t6^). Fewer Anthony students thought it was a good idea to have 
students o^ different races go to the same school (6l^ coojpared to Bryant's 
8^)9 but a larger number believed they would coatinue their education 
(88^ compared to Bryant's &^)» Anthony students had relatively positive 
attitudes toward school, but slightly less positive attitudes than 
Bryant's toward desegregation. A majority of Anthony's atudepts (65^) 
would like more friends of other races, but only a bare majority (51^) 
believed that knowing persons of other races was a part of education. 
Still fewer (Mi^) wished there were more students of other races in their 
school. ^ 

Ramsey was dMghtly below Bryant and Anthony in the percent of students 
who said they liked school on the Student Opinion Questionnaire. Fifty-four 
percent «aid they liked school, and 7^ saw themselves as successful students. 
Seventy-two percent of Ramsey's students thought it was a good idea to have 
students of different races go to the same school. This percentage was 
less than Bryant's, but greater than Anthony's. Eighty-eight percent of 
the Ramsey students planned to continue their education. 

Seventy percent of Ramsey's students would like more friends of other 
races. This vas the highest percentage in the three schools. Sixty percent 
of the students believed that knowing people of other races was a part of 
education, but only Ul^ (lowest of the three schools) wished there were 
more students of other races at their school • 
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Bryant Junior High school therefore can be characterized as a 
desegregating inner city school with many of the characteristics of an 
inner city school. That is, Bryant has a large minority enrollment, is 
a Title 'I school, has a large number of AFDC families and a nuiriber of 
families below the poverty level. Student turnover rates were relatively 
high as were teacher turnover rates. Test scores were beJ.ow the citywlde 
average and large amounts of federal monies have been exported tb establish 
and impljement compensatory programs. 

Bryant could be viewed as the veteran of the three B-A-R schools as ^ 
far as desegregation is concerned. Bryant has undergone several boundary 
changes, several grade level changes and has developed many programs to 
meet the needs of its stiKii|nt8. With the wide range of experiences Bryant 
luis had, t^he staff there could provide a great deal of expertise to the 
other desegregating schools in the B-A-R community* 

Anthony is a newer school than either Bryant or Ramsey and has more 
recently acquired a minority population. Attendance is very good and student 
and teacher turnover are quite low. -Anthony is part of a new and stable 
community that is ^ll4.te. conservative and \ian seen few changes in the sixteen 
years since Anthony Junior High was built. Desegregation was a new 
phenomenon for Anthony and various strategies will need to be developed 
to meet new challenges. The B-A-R Project may prove instrumental in involving 
Anthony residents with the residents of the Bryant and Ramsey attendance 
areas . 

Ramsey can be characterized as a school which has hod some experience, 
with desegregation. The minority enrollment at Ramsey had been growing 
before the Bryant-Anthony-Ramsey desegregation plan was implemented. 
Ramsey's experiences with a minority enrollment are not as comprehensive 
as Ktyant's experiences have been, but are more comprehensive than Anthony's 
very recent experience. | ' ^ 

Ramaey is truly the school in the middle since it will house all 
\ youngsters from Bryant Junior High and from Anthony Junior Highi. It la 
also in the middle in the sense that many parents dislike the idea of 
a "one grade" school and sense a .Lack qf continuity when students attend « 
a school for only one year of their academic life. Because of this concern, 
it would probably be helpful if Washburn Senior High and Ramsey did develop 
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cooperative programs so that Bamsey-Washbum could be seen as a 9^12 
school where students enrolled for four years , rather than one year in 
Ramsey and three at Washburn^ f 

As has been shovm on the tables ^ Ramsey also ranks between Anthony 
and Btyant on most measures* Ramsey minority enrollment ranks between 
tl^e lower rittio At Anthony and the higher rd^o at Bryant. Tbue student 
turnover rate^ the teacher ti:toover rate, the ability levels, the attendance 
jrates, the mdLnorlty staff ratio and othet* measures all tend to show Ramaey 
between Bry^t sjod Anthony. The attitude measures show other variations 
*among the three schools. They particularly show how closely Ramsey ranks 
to the Minneapolis average, largely between Bry^nVa slightly higher 
attitude scores and Anthoqy's slightly lower ones^. 

Budget 

The B-^^B funding cavers some costs-^^adminlstratlon, the hiring 
of constCLtantiB for workshops, the payment of pairticlpants in workshops, 
the costs of programs and materials, the cost of clerical help and 
assistemce and other related expenses. (See Table 7, page 23)* 

As ccui be seen on Table 7, the Minneapolis PuObllc Schools also contributed 
to the su]9p03^t of the Bryant, Anthony, and Ramsey Project. The central 
office administration, through the IntCTgroup Office was allocated a 15^6 
equivalent for the administration of ^e project. Money was allocated 
from the Minneapolis Schools' funds i^^aiif for coordination of the project. 
Originally this task was distributed among three assistant principals at half -time 
eacli, but was later combined In one coordinator T Some money for evaliaatlon, 
facilities and equipment wai^ also allocated by the Minneapolis Public Schools. 

From the Minneapolis Foundation funds, money was allocated for a 
B«-A->R assistant, for clexl car help, and some additional funds for evaluation. 
Funds for community recruiters were specified as well as funds for Workshop I 
^ participants. Hbe funds for Workshop I persons were based on thirty adults 
at five days each for $25 per day or a total of $3>750. Thirty students 
were to be involved for a total of five days each at $10 per day for a total 
of $1,250« "Funds were specified for planners, recruiters, community 
traineriSt (mElinly , Workshop* I persons) and for consultants. In the proposal 
budget, funds were allocated for four consultants for six days each at 
$100 per day. , . - 

Also included In the budget were funds for coimpnlty projects, funds * 
for transportation for participants and funds for child c€tre for participants' 
dependents. Refreshment funds for community activities and for workshop 
participants were also provided. 
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Table 7 , " 

BBYANT-ANTHONY-RANBEY PROJECT 
1973-197U Proposed Budget 

Minneapolis 
Positions Public Schools 



Administration {l% equivalent) 

Coordination - Staff Development . 

(3 ea. at 5 time) • 1.5 

Assistant to Coordinators 

(8 mo. only 1/73 - 8/73) 1.0 

Clerical Services (8 mo. only) l.O 

Evaluation first year 

Facilities (space, utilities, phone) - 

Equipment, office 

Community Planner Recruiters 

k days/wk for h wks. 3.0 

Community People - 5 days 30. 0 

Student - 5 days 30.0 

Follow-up - 3 hr. ea. 60.O 

Cons'^^tants - 6 days ea. Planning U.O 

Planner Reciniiters 

U days/wk for 2 wks. * 3.0 

Community Trainers - 5 days 30. 0 

Consultants - i days each 

Iiqplementation U . 0 

Community Programming follow \xp 

Training Materials 

Transportation for Participants 

Child care for Participant's 
Dependents 

Facilities, provided by MPS 

Refreshments - light snacks, 
coffee, juice, mjlk 



22. Staff Development 



U/18/73 



$ 7,860 
21,750 



2,000 
1,700 
800 



Total 



900 
16>000 



J53,l60 



Foundati on 



Total 



K _ _ 


$ 7,860 




<:l,7PO 


4,800 


4,800 


3,200 


.3*200 


2,000 


' it , 000 


- - 


1,700 




QUO 


1,200 


1,200 


^.750 
J, f jy 


J, 


1.250 ' 


' 1.250 






2,U00 


2,lfOO 


600 




3,750 


3,750 


2,U00 


2,'l*00 


2,000 


2,000 


1,200 


1,200 


900 


900 


800 


800 




900 


1,500 


1,500 




16.000 


4,U56 


$87,610, 



\ 
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Personnel 

Originally it waa planned to have the B-A-R project administered 
by three^ assist^t principals located at the three junior high schools 
involved in the plan. Each assistant principal was to give half of his 
time to the administration and development of the B-A*R Project plans. 
Because coordlxiation of activities among three persons in three buildings 
appecLred somewhat disjointed, the Superintendent of the West Area (in which 
Bryant, Anthpiny and Ramsey Junior Highs au?e located) decided to. appoint 
one B-A-R coordinator to direct plans and activities. 

With this decision, the three assistant principals were relieved 

r 

of their direct duties to the B-A-R project and Gloria Randle, a teacher 
at Ramsey Jxmior High School*^^ .was appointed project coordinator. Mrs. 
Randle began her duties in September, 1973 and has continued as 

B*A-R coordinator. She was given office space in Ramsey iTunior High 
School and directed activities from there and from the West Area Off ice a 
Lehmann Center* 

Dr. Mildred Mueller was hired in Septeraber 1973 as Project -Evaluator 
for the B-A-R Project and as ^.valuator for the Minneapolis Foundation 
Racism Project. In Novenber, Dr. Paul Higgins Joined the Minneapolis 
research staff as an independent contractor with one^-^uarter of his 
responsibilities directed to assisting in the B-A-R evaluation. 

Three consi4tants served the B-A-R, Project for most of thjp^year. 
They acted as planners, trainers and resource people for the B-A-R workshops 
These persons yere Ms. Barbara Shin, a Human Relations Coordinator from 
the MinneapqXiQ Public Schools; Dr. Allan Sulljpan, Associate Professor, 
Special Education,^ University of Minnesota; am Dr. John Tabom, Associate 
Professor, Af^ro-Amer lean Studies Department, University of Minnesota. 
They plannbd the first workshop, directed it, helped in the planning of 
the second workphop, served as trainers to Workshop I people who became 
leaders in Workshop II and acted as consultants for both workshops. 

A good deal of difficulty occurred in finding clerical help and 
in ide^tj^fying an assistant.^ After a temporcLiy clerical person was 
employed i^or^ part 6f the' fall of 1973, a part-time person was employed 
in January of 197^- One assistant who began duties in Noveinber of 1973 
had to resign due to family illness: Another assistant was appointed 
in February of 197^. 
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Part IV. 
B-A-R Workshops 

One major activity of the BW^-R Project was the sponsorship of 
two community workshops during the 1973-7^ school year. OSae workshops 
were conducted (l) to help build community awareness, (2) to foster 
positive feeling toward the B-A-R Project and the B-A-R community, (3) 
to improve support of desegregation and desegregation .policies, (U) to 
teach people helpful skills, and (^) to re4uce racism. 

Background 

For the first workshop the B-A-R Proposal specified that sixty 
persons be recruited and trained. These sixty persons were to be thirty 
aduj.ts and thirty students; ten adults and ten students firom each of 
the Bryant, Anthony And Ramsey areas. These sixty persons were to be 
balanced by age, grade level, race and sex as equitably as possible. 
The second workshop had no specification on ratios of ad\ilts and students, 
or on community representation. The proposal suggested that thirty of 
the original sixty participants be used as recruiters and trainers in a 
second workshop to be offered to l80 perspps. This nunber was found to 
be unmanageable and the planners for the second workshop set a g^l of 
approximately 100 ipersons. 

Various methods of .recruiting were used for both workshops. The ) 
B-A-R coordinator personally recruited macy students and adults. The 
B-A-*R advisory group helped recruit as did some churchps and siome community 
workers. For the second workshop the Workshop I> participants did much of 
the recruiting with v?irying degrees of success. 

Since the first workshop was meant to instruct and train sixty 
people who were then to serve as a working cadre for the in&truction 
and training of subsequent groups of community workeir^^ these pai^icipants 
received a daily stipend. Adtats received $25 per day and students 
received $10 per day. The first workshop was held on November l6, 1? 
and 30, and December 1, 1973 • The second workshop was held April 27f 28 
and May 9 and l6, 197**. 

Recruitment was not easy, given the time constraints, the fact that 
the coordinator was working without help in the fall of 1973 and the Friday 
and Saturday schedules for Workshop I activities. Adult males were 
especially difficult to recruit for the first workshop, given the two Friday 
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sessions. ^ spring workshop was held on a Saturday and a^Sunday and 



two evenings* 

At the first workshop there were fifty-eight "perMona present: twenty- 
; one from the Bryant area^ sixteen from the Anthony area^ and twenty-one 
from the Ramiey area. ?J)irty»one participants were students and twenty- 
seven larere adults • Ibere vere fifteen nal^s and f orty-^three females • 
At the second workshop there were sixty?six participants who attended the 
first session^. Thirty-two ooT these persona^ were from the Bryemt area^ 
thirteen frop the Anthoqy aareet and twenty-<^ from the Samsey area* 
Forty-five of these people were students and twenty^one were adults* 
There were forty- four femaJLe participants and tyrenty-two male participants • 
(See Table 8, page 27.) * 

Of the f if tyf eight initial participants in Workshop I, twenty-six 
wer^ Blackj two were^ Ai^erican Indian and thirty were white • Of the sixty- 
six participn^ts in the secoM workshop^ thirty-one were Black and thirty- 
five were white* 

The persons who dropped out represented all communities ^ male afiA 
female^ Black and white^ adult and student. Bryant community and Bryant 
students represented nearly haJJ the participants at the second workshop. 
However, all groups had. a large dropout at the second workshop « 



The geographic designations were difficult for maqy of Idle participants 
since boundaries have changed in the area with the onset of desegregation ^ 
plans. The Ji^tiaiber of adults and students fdrom a specific school do not " 
always natch the nuidber from the conmpnll^ since the participants cheeked 
community Independently from the school of their own or their child 's^. ^ 
attendance. On investigation It was foiuvl that ten persons in Worksl^iop I 
indicated a' cowunity different^ from school of attendance* The letrgest 
group was six persons who either attended or had children at Anthony^ 
but indicated Ramsey as their connunity. Consequently the f igitres ior 
Anthony are scMiewbat. misleading. Evidently the participants felt community 
ties on previous Attendance, boundaries. No indications of community were 
changed. All participants were placed in the community ^tbey indicated. 
This resulted An two Anthoxiy parents , four Anthony students , two Bryant ' 
sttdentSy one Bryant parent and one Ramsey student being placed in 
communities where they or their children did not attend school. For purposes 
of coding^ all persons vere, placed in the categories they Indicated as 
place of residence independent jgf school of attendance. If the six persons 
who attend Anthony^ but' live in Ramsey were changed. Table 8 would show 
^enty-tvo from the Anthony area and fifteen from the Ramsey area. 

■5 ' 
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Table 8 ^ 
Workshop Participation 





Workshop I 


Workshop II 




Began 


Completed 


Dropped 


Began 


Completed 


Dropped 




Workshop 


Workshop 


Out 


Workshop 


Workshop 


Out 


Bryant Community 


21 


13 


f 

8 


32 


10 


22 




16 


12 




13 


5 


8 


Ramsey Conmninlty 


21 


18 


3 


21 


9 


12 


Totals 


58 


U3 


15 


66 


2U 


U2 


:^ 

Male Total 


15 


11 


k 


~22 ^ 


8 


lU 


Female ^Total 


U3 


32 


11 


1 1 


16 


28 


Black Total 


26 


19 


7 


31 


9 
✓ 


22 


White Total ^ 


30 


2k 


'6 


35 


15 


20 


American Indian Total 


p 


0 




0 


0 


0 


Bryant Parents . 


6 


3 


3 


'1 2 


1 


1 


Anthony Parents 




k 


0 


y 


2 


2 


Ramsey Parents 


6 


k 


2 


3 


3 


0 


Anthony. & Ramsey Parents 


1 


u 


T 
X 


h ^ 


n 
u 




Otl^er Adults 


11 


9 


2 ' 


. - 10 




6 


Bryant Students 


12 


8 




25 


8 


17 


Anthony Students 


9 


9 


0 


12 




8' 


Ramsey Stxidents 


9 


6 


3 


8 


,2 


6 
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Only those forty- three persona vho had completed pM and post 
questionnaires were tised for analysis ot the first irorkshop* When only 
twenty-foor participants of the second workshop eonqpleted post workshop 
questionnaires (during the final workshop session) , a follow-up was conducted 
by nail to try .to increase the naabtr of returns* The questionnaires from 
the workshop and those collected by nail were used to assess the second 
workshop* Ihis resulted in a group &f thirty^sik for the Workshop II 
analysis* ^ ^ ^ 

Method of Workshop Assessiaenjb 

Each workshop participant was asked to fill out a questionnaire 
prior to and npon cotspletion of the workshop* The pre workshop questionnaire 
included naiWy address , sex, race, community and school* It attempted to 
assess level Of conumnity awat^ness and involveMnt, feelings toward B»A*R 
and the B-A-K coocunityy the level of support for desaggregation and the 
assessment of communication skills* The post workshop questionnaires 
repeated many of the same questions and included additional questions 
on the value of the workshop* 

The data for workshop groups were broken down into fourteen smaller groups* 
There were three community groups (Bryant, A/tthosy, Ramsey), male and 
female, Black and white, (the two American Indians daropp^ out) and 
Bryant, Anthony or Ramsey parents,' otheir adults, and Bryant, Anthony 
and Ramsey students* Only those participants with pre and post questionnaires 
were included in the final tabulation^ Since there were dropouts in both 
groups, there was a final evaluation group of forty-three for the first 
workshop and thirty-six for the second workshop* TMs a*epresented 
of Workshop I and 55^ of Workshop II* 

Many questions on the pre and post questionnaires asked for responses 
on a s^ven point scale which indicated degree of positive or negfiitive 
reaction* iSierefore, averages of f^ive or above indicated a positive response. 
An average of four indicated a neutral ^response* Averages of three or less 
indicated negative responses. See ianq^le in Figure 2 on page l29* 
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Figure 2 
Questionnaire Sample 
B-A-R Workshop 

^1. Will the B-A-R Workshop be valuable to you in the future? 

not valuable 111 I I I I I very valuable 
12 3 4 5 6 7 



Some tables in the following pages shovf actual numbers of responses y 
some tables shov numerical averages and sotoe tables are based on a seven 
point scale. Each table indicates the type of response'. 

Community Awareness and Involvement 

Several questions were asked at the B-A-R workshops to determine 
coiraminity awareness and involvement. All workshop participants were asked 
to list the organizations to which they belonged and indicated in which 
organizations they held offices. Ihey were also asked to list as many 
placed in Bryant , Anthony and Ramsey communities as they could and indicate 
with which places they had regular contact. Ibese places could be businesses , 
churches, parks, schools, etc. (See questions 9 - 2U, Appendix I.) 

These questions were asked to get the participants thinking about 
their wider community, to ascez^tain how many orgptnlzations were represented 
and to see how familiar they were with the community. Over one hundred 
organizations were listed by the Workshop I participants. Though each 
person listed only-^a few organizations in which hie held membership, the 
total number of organizations was quite large. Most participants did 
not hold offices in many organizations, but some did. Bxe averages are 
shown on Table 9> page 30. 

As can^ be on Table 9* Anthony residents belonged to the most 

organizations and held slightly more offices in those organizations, listing 
an average of U.83 memberships and .6? offices held per person. Females 
belonged to more organizations than did males and white participants belonged 
to more organizations than did Black participants. When the groups were 
further broken down into parents, other adults and students, the ranking 
changed and Bryant and Ramsey parents listed the largest nusiber of memberships. 

29 



Table 9 

WORKSHOP I Earticipanta 
CoBBiunlty Invcavenent and Amirentaa 
(Beaulta ahovn in maex'ical averagea) 



Bx^yrant Total 

Anthony Total 

B«Miey Total 

Male Total 

Fe«aale Total 
»-32 

Black Total 
nmX9 

White Total 
BxTant Parents 

H-e 

Anthony Parents 

Bansey Viirents 

Other Adults 
lf-9 

Bryant Students 

Anthony Students 
H-10 

fiaasey Students 
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U.83 
3.72 
2M 
k.06 
2.37 
»f.67 
7.50 
3.00 
7,50 
5.22 
1.25 
2,50 
3.00 



a 

•H CO 
O 

•d o 





a > 








a u 















a *n 
o 



I 

t a 

CQ S 

I M S 



O CQ 

ill 

Us 0<i 



.31 5.08 



.21 3.63 



.00 3.88 



.13 



.92 



.67' 2.00 3.58 2.33 

,kk 3.06 1.50 5.72 

.00 ' 3.^*6 .55 1.6U 

.63 3.3"+ '?.19 3.91 



.95 2.95 



.67 3.17 2.U2 3.63 

1.50 9.50 •+.50 3.00 

.25 »+.25 1.75 5.50 

1.25 "+.00 2.50 7.00 

1.11 3.89 2.22 2.56 



.63 



.00 1.30 1*80 3.00 
.17 2.33 1.83 "+.83 



.62 
.25 
.22 

.55 
.28 
.1+2 

.29 
.00 
.00 
.75 
.33 
.75 
.30 
.00 



.00 



1.00 



.38 
.00 
.50 
.00 



.00 

M 

.00 
.80 
.00 



h d ■] 

u t-i 
o « « 

h u >> 

» •} «> 

|l! 



.23 
.58 



.00 1,00- 
.00 .S7 



.58 
.71 

-.00 



.00 2.00 



2.50 
.78 
.38 

.00 
.00 
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This happened because maqy of the Ramsey coDimiQi^ are Anthony pareqts 
or students. AmoQg the student groups , Ratnsey stiidents listed the 
greatest nuiober of neibershlps with Anthony stxidents indicating somewhat 
fewer and Bryant students the least • 

Each group was able to list more familiar places in their immediate 
coMunity than in other parts of the B-A-R conmmnity* Each group also 
indicated greater faniillarity with the places in their iamediate community. 
However^ all groups found it difficult to list very many businesses, 
organizations or churches in the Anthony community. Anthony qonmunity has 
the fewest such places and Ramsey and Bryant participants were least familiar 
with those which do exist. Bryant and Ramsey participants were able to list 
five or more familiar place* in their immediate community, but Anthony 
participants listed an average of 3 -58 in their community. Hone of the 
^^nt, Anthony or Ramsey grofjip indicated familiarity (or regular contact) 
with many of the places listed. 

Females were able to list more places than males wstts able to list, 
aiMi the white respondents listed slightly more places than the Black 
population. The two Bryant parents listed the most places. Parents and 
adults were able to list oiore places than students. Bryant students 
indicated the least of any group. 

When these same questions were asked to Workshop II participants, 
the results were similar. A great many organitations were represented, 
though the total was less than at Workshop' I. Workshop I questionnaires 
totaled U3, while Workshop II questionnaires totaled 36. There were also 

more adults at Workshop I. 

The Workshop II participants from the Anthony area were able to list 
more familiar places in the Anthony area than Anthony residents in Workshop I 
bad, but most of the other groups had quite similar results at the second 
workshop. Persons were able to identify more familiar places in their own 
iimaediate cowminily and were also mxe familiar with their own immediate 
ooBMunity. These results are shown on Table 10, page 32. 

Femles belonged to more ^ganizdtions than males, and white parti- 
cipants belonged to more organizations than Black participants. Parents 
and other adults tended to belong to more organizations than the students . 
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Tfetble 10 

'W^>RKSHOP II Participants 
COKmxaity Involvement and AvarenesB 
(Result* shewn in nvinerical avezlRges) 



Bryant Total 
If-16 

Attthoi^ Total 

Rattsey Total 

Male Total 

Female Total 

Black Total 
N*»12 

White Total 

Btyattt Parents 
K-2 

Anthony Parents 
N-2 

Ramsey Fiarentc 
N«3 

Other Adults 
H-7 

Bryant Students 
11*12 

Anthony Students 
N-6 

Ramsey Students 
N>4 
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2.00 
2.1*3 

2.38 

1.^ 

2.38 
1.25 
2.71 
1.50 
3.50 

u.oo 

1.00 

1.50 

2.00 



O 

8fi 



;3 



H 



1 



4? 



M a 
IB t) < 



o 



.69 3.69 



.00 
.U6 
.U2 
.50 

.25 
.58 

1.00 
.00 
1,00 

1.39 
.08 
.17 
.25 



.71 

2.31 

®* 

3.08 
2.38 

2.75 
2.5U 

3.00 
3.00 

U.67 
3.U3 
3.08 
.17 
1.50 



.U2 



.00 



.69 .56 



2.33 . 2.25 .08 



2.75 2.71 .38 



.67 .25 



3.71 3.50 .d$ 



.00 .00 



U.67 9.67 .00 



2.25 U.50 .25 
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.00 



2.15 5.15 .08 " .15 



.17 
.58 

.00 

.79 

.00 



*00 



U.83 2.33 .00^ 2.17 



.00 



O « OS 

•p 

«) 0 V 

ill/ 



.06 



7.29 2.00 .00 2.57 1.00 



.31 
.58 
.21 
.08 

M 

.00 



U.OO 3.50 .00 1.00 1.50 



.00 



2.86 1.71 l.lU .00 • .U3 



1.17 1.00 , .08 .33jbi .08 



.67 

.25 



School Familiarity and Involvement ' 

Ab part of the pre and ppst questionnaires pairblclpants were asked 
how much they know about the B'-A-R School's. Since one of the goals of 
the workshop was to provide greater awareness of the B-A-R ccxniflunlty including 
the B-A-R Schools, it was hoped that the familiarity with the schools 
would ^increase. Familiarity with the schools increased in every case but 
one. (See Table 11, page 3^-) This one case concerned ^be four Ramsey 
parehts who indicated that they knew less about Raliisey School after the 
workshop than they had before the workshop began. Perhaps the Ramsey 
parents believed th^ knew a grt^iat deal about their school, but after 
investigation decided that their knowledge was not as great as they prevloiisly 
believed. Perhaps it was more difficult to know a great deal about the 
schools than first appearances would indicate. 

As would be expected, each school group knew iiiore about the school 
in its immediate area than about the other B-A-R schools.'' Males and females 
indicated that they knew the least about Anthocy, and even though they gained 
in knowledge about Anthony, males still knew, the least about that school. 
Females indicated the least knowledge about Bryant and Ajbthony. The Black 
membership knew more about Bryant and Lsamed the most about Anthony. 
The white membership began with a greater knowledge of Ramsey, but knew 
the moot about <^Anthony on^tbe posttest. 

Bryant and Ramsey parents indicated a high degree of knowledge about 
Bryant and Ramsey Schools. Anthony parents indicated less knowledge of 
Anthony School than Bry&nt cukI Ramsey parents indicated about their schools. 

Ramsey students indicated a high degree of knowledge about Ramsey. Bryant 

» 

and Anthony students indicated less knowledge of their own schools. The 
parent and student groups both indicated that they learned a good deal about 
their own and other B-A-R schools between the beginning of the workshop and 
the close of the workshop. Only the four Ramsey parents indicated a 
slight loss. 

In the second workshop the^ participants were also asked how much they 
knew about Bryant, Anthony and Ramsey Schools. Most participants were most 
familiar with the school in their own area and most indicated greater 
familiarity after the workshop was over, Hofever, tJie differences between 
pre and post ocqres for the Workshop II participants were less than the 
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Table 11 

WORKSHOP I PARTICIPANTS 
Familiarity with B-A-R Schools 
Pre, Post and Difference 

Range of answers 1-7; l~not very much, 7—a, great deal, U — moderate amount 



• 


How much do you know 
about Bryant School?Not 
very foich'-- a great deal 


How much do you know 
about Anthony School? Not 
very much--a great deal 


How nmch do you know 
about Ramsey School?Not 
very much — a great deal 


■ 




POH't 


Diff. 




Pout 


niff - 

^XX X • 


Pre 


Post 


Diff - 

^XX X • 


Biyant Total 
■N-13 


5.23 


6.J+6 


+1.23 


1.62 


3.62 


+2.00 


2.85 


. 1+.1+6 


+1.61 


Anthoijy Total 


2.67 


h.33 


+1.66 


U\83 


6.00 


+1.17 - 


3.08 


'+.50 


+1.U2 


Ramsey Total 
N-18 


2.6l 


k.28 


+1.67 


?.39 


J+.67 


+2.28 




5.83 


+ .89 


Male Total 
N-11 


3.82 


5>'46 


+1.6I4 


2.18 


1+.1+6 


+2.28 


3.73 


5.18 


+1.U5 


Female Total 
N-32 


3.28- 


U.78 

i 


•+1.50 


^ 3.06 


I+.81 


« 

+1.75 


3.81 


5.00 


+1.19 


Black Total 
N-19 


J+.ll 


5.'+2 


+1.31 


2.58 


U.58 


+2.00 


3.95 


5.37 


+1.U2 


White Total 
N-2U 


2.88 


U.58 


+1.70 


3.0U 


U.83 


+1.79 


3.67 


U.79 


+1.12 


Bryant Parents 
N«2 


6.00 


7.00 


+1.00 


1.50 


5.50 


+1+.00 • 


2.59 


5.50 


. +3.00 


Anthony Parents 


' 2.25 


3.75 

1 

J+.oo 


+1.50 

/ 
f 

+ .75 


U.50 


5.50 


+ 1.00 


5.00 


5.00 


.00 


Ramsey Parents 


3 .25 ■ 


2.00 


U.50' 


■»2.50 


6.50 


6.25 


- .25 


Other i^dults 
N-9 


3.78 


u.78 


+1.00 


3.00 


U.56 


+1.56 


3.56 


5.00 


+1.UU 


Bryant Students 
N-8 


1+.88 


6.50 


+1.62 


1.13 


3.00 




5t2.00 


3.88 


+1.88 


Anthony Students 
N*10 


2.60 


U.70 


+2.10 


U.90 


6.30 


+1.U0 


2.50 


^.50 


+2.00 


Ramsey Students 
N-6 


2.33 


U.33 


+2.00 


1.33 


J+.oo 


•««.67 


« 

6.50 


6.67 


+ .17 
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differences in Workshop I scorea. (See Table 12, page 360 In a few 
cases the differences between pre and post scores were negative. The 
Anthony comnninity and the Anthopy students seemed to know the most aboutr 
their school. 

Workshop II wm somewhat less stmctured than Workshop I. Workahcp II 
participants were not given detailed interim pr objects to complete. Uieae 
interim projects l^olved a tour of the area, and taking pictures or doing 
interviews. A report of each groups' survey was part of the second week- 
end of Workshop I. The Workshop II participants did not work as closely 
with each other and/or the schools and they did not gain as much in their 
familiarity with the schools. 

On both the pre and post queotionneires, participants of Workshop I 
were asked about their level of activity in school affairs and about their 
desired level of involvement in school affairs. In all cases the level of 
activity in school affairs was high as was the desired level* of involvement. 
In nearly every case the desired level of involvement was higher than the 
present level of activity in the schools^ This would indicate that the 
Workshop I participants were quite involved with school affairs, but 
desired an even greater degree of involvement. Those reaulta are shown 

on Table 13 > page 37* 

As shown on Table 13 > nearly all the groups indicated very similar 
levels of activity in school affaire. Only K^ctnt students showed on 
average of lesa than five, but Bryant students showed the greatest gain 
between the pre and post queotioimaireo. The two Bryant parents also showed 
a substantial gain. Either Bryant parents and students increased their 
levels of activity or re-asseooed their levels of activity after they had 
the opporttmity to compare their involvement with the involvement of others 
from the B-A-R community. 

In the desired level of involvement, the Bryant group indicated the 
greatest desire for a high level of involvement. The Anthony comraunity 
shoyed a gain in desire between the pre and post questionnaires, but the 
Ramsey cotmminity showed a slight loss in the desired level of involvement. 
Interestingly enough, the males indicated a greater desire for imrolvement 
than did the femles and the gain for males was greater than that for females. 
Blacks indicated a greater desire for involvement than did whites and also 
registered a greater gain between pre and poot questionnaires. 
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T^ble 12 

WORKSHOP II PAKFICIIttNTS 
Familiarity with B-A-R Schools 
Pre, Post and Difference 

Rangfe of ansireS-s 1 -« 7; l~not very much, t—c^ great deal, U— moderate amount 





Hqw^ nnibh do you knovr 
about Bryant School? Not 
very nfildh-'-a great deal 


^oiit much do you kho»r 
about Anthony School? Not 
very much--a great' deal 


Hovr much do you know 
ahout Ramsey Sdhool? N0I 
veiy much— a great deal 






Post 


Diff. 




Post 


Diff. 


Pre 


Post 


Diff. 


Brvant Total 
N«l6 






+ .59 


1.88 


2.88 


+1.00 


2.13 . 


3.31 . 


+1.18 . 


A Hthonv Tfyha 1 


2 .71 


2.U3 


- .28 


6.29 


6.57 


+ .28 


. 2.86 


3.29 


+ .U3 


ir«i3 


•#9 * 


2.85 


+ .23 


2.69 


2.62 


- .07 


k.OO 


kM 


+ M 






U.67 


+ .25 


2.33 


3.33 


+1.00' 


2.52 


3.83 


+ .91 




3.o6 ■ 


3.5** 


+ .5U 


3.38 


3.58 


+ .20 


2.96 


3.67 


+ .71 


IJjjolClL xOT«ax 




5.92 


+ ,81^ 


1.83 


3.17 


+i.3U 


2.U2 


3.83 


+I.U1 




2.67 


2.92 


+ .15 


3.63 


3.67 


+ .0»* 


3.21 


3.67 


+ M 


xjJTjfOlIlv aCLvCIIwO 


5.00 


5.50 


+ .50 


1.00 


1.50 


+ .50 


2.00 


2.00 


•00 


A nithonv Pia. ii*i»n^ s 


1.50 


2.50 


+1.00 


3.50 


3.50 


.00 


2.00 


3.00 


+1.00 ' 


N-3 


'3.33 • 




+1.3** 


2*00 


2.33 


+ *33 


5.67 


6.00 


+ .33 


Other Adults 


2*29 


2.71 


' + .1*2 ^ 


2»lk 


3.71 


' +1.57 


3.U3 


2.U3 


•1.00 


Biryant Sttidettts 




6*33 


+ M 


1.58 


2.92 




2.17 


3.58 


+l.kl . 


Anthoiiy Stude'ntii 
N«»6 


1;00 


noo 




7*00 


6.67 


- .33 


I.U2 


. 3.50 


+2*08 


Ramsey Stttdentet 


2*25 


2*50 


+ .25 


2.25 


2.00 


- .25 


5.75 


6.25 


+ .50 
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, Table 13 

WORKSHOP I PARtlCIPAHTS 
Activity and Involvement In Schools 

Pre, Post and Difference 
Range of answers 1 - 7 ; l~not very raach, 7— a great deal 



Bryant Total 
N-13 

Anthony Total 
N-12 , 

Ramsey Total 
N»l8 

Male Total 
N-11 

Female Total 
N-32 

Black Total 
N-19 

White Total 
N-2U 

Bryant Parents 
N«2 

Anthony Parents 

Ramsey Parents 

Other Adiilts 
N«9 

Bryant Students 
N-8 

Anthony Students 
N«10 

Ramsey Students 
N«6v 



How active are you in 
school related activities? 
Not very active— very ^ 
active 



Pre 



Post Diff. 



5*23 5*77 + .9^ 

5*25 5.25 .00 

5.22 5.72 + .50 

3M 5.^6 .00 

5.16 5.66 + .50 

5.U7 j-^«90 + M 

5.0»* 5.38 + .3h 

5.50 6.50 +1.00 

5.00 5.75 + .75 

f 

5.00 5.50 + .50 

5.67 5.56 - .11 

U.38 5.75» +1.37 

5.30 5.^0 + .10 

5.83 5.50 - .33 



How involved would you 
likQ to be in schobl aff&j 
Not very involved— very 
involved 

Pre Post Diff. 



6.08 6.23 

5.U2 '6.00 

5i67 5.61 

6.00 6.36 

5.63 5.75 

5.7U 6.16 



>]^l 



5.71 



5.50 6.50 

5.25 5.75 

5.50 5.75 

5.1I 5.22 

5.88 ^.00 

6.00 6.20 

6.50 6.33 



+ .15 

+ .58 

- .06 

+ .36 

+ .12 

+ .h2 
.00 

+1.00 

+ .50 

+ .25 

+ .11 

+ .12 

+ .20 

- .17 
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^ The two Bryajlt parents d€B±ted the highest level of involvement 
of the ipaxtiA groups and other adults Indicated the lowest level of 
desire for itovolveitient • (Perhaps because th^ do not have children 
in the threcF' ithdols uMer consideration*) All three student groups 
indicated a High level of desire for invoivenient in scihdol affairs. 

Worksho)^ II participants appeared to have-^a lowir level of activity 
in school affairs then did Workshop I participants. These results are 
shown on Table iky page 39* The average for most Workshop li groups was 
not Bxuch a'bo^ the neutral response of k.OO. However i mdst indicated 
that they weii^ somewhat active in sohool affairs and most desired a slightly 
higher level of school involvement. In all the groups except one (Anthony 
students) thcFse perceptions of school activity and the desired level of 
activity went up. 

At Workshop II Bryant and Anthony persons seemed somewhat more 
involved thad Ramsey persons. As before most groups desired to be 
slightly more itivolved than they cujrrently were^ This time females were 
more active than males and whites were more active than BlAcks. All of ' 
> the groups w6t£Ld like to be 'sotiiewhat involved in school affairs. Workshop II 
participants did not wish to be as involved as Workshop I participants had 
wished to be# 

In most cases I participants in Workshop II perceived their activity 
in school affairs as rising during the workshop. Most also indicated a 
desire foT a higher level of involvement at the close of the workshop. 
Only Anthony students showed a decrease in level of activity and no gain 
in desired level of involvement 

Feelings $OWard B-A*H> School ftuality and School ReCeptiveness 

As part of the pre and post workshop questionnaires | workshop parti- 
cipants were a^tked whether the Schools in the area were receptive to 
bdmikmhity ihpiits* They were also asked about the value of the B-A-R 
Project ahd iibout the qiiality of the schools in the B-A'^R community. 
The restdts of these questions and the differences between pre and post 
assessments are dhown on T&bie 13$ p&ge Uo. 

Hht groups assessed were close to^ngutral on the question of the 
. schools* receptivehess to community inpui«i. (An avei^age of four would 
indlWe h«uti«llty.) The two Bmnt parents and other adults indicated ^ 
thay the schools were quite receptive to communii^ inputs. The question 



Table Ik 

WORKSHOP II PARTICIPANTS 
Activity and Involvement in Schools 
Pre, Post, and Difference 

Range of Answers 1-7; l~not very much, 7---a great deal 





How active are you in school 

related activities? 

Not very active — very active 

Pre Post Diff. 


How involved would you like 

to be in school affairs? 

Not "very involved— very involved 

Ere fi* Post Diff. 


Bryant TotaoT 
N-16 


h.73 


5.81 


+1,06 


5.31 


N.69 


+ .38 


Anthooy Total 
N-7 


k.86 


5.00 


+ .Ik 


U.86 


5.57 


'+.71 


Ramsey Total 
N«13 


3.69 


5. he 


+1.77 


U.9B 


5.23 


'+ ;3i 


Male Total 
N-12 


U.08 


5.75 


+1.67 


5.00 


5.33 


+ .33 


Female Total ' 
N-2U 






+ .88 


5.13 


5.58 


+ M 


Black Total 
■N-12 


U.25 


6.17 


+1.92 


U.92 


5.50 


+ .58 


White Total 
N-2U 


U.U6 


' 5.21 


+ .75 


5.13 


5.50 


+ .37 


Bryant Parents 
N«2 


3.00 


6.00 


+3.00 


5.00 


6.00 


+1.00 


Anthony Parents 
N-2 . 


1.50 


5.00 


+3.50 


U.50 


5.00 


+ .50 ^ 


Bamsey Parents 
N-3 


'^.33 " 


6.00 


+1.67 


k.OO 


5.00 

r 


+1.06 


Other adults 






+ .h3 


U.86 


5.U3 


+ .57 


Bzyant Students 


U.67 


^.08 


+1.U1 


5.33 


5.67 


+ .3*+ 


Anthony Students 
N-6 


5.67 


5.00 


- .67 


5.33 


5.33 


.00 


Ramsey Students 


3.25 


5.00 


+1.75 


5.25 


5.75 


+ .50 
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T6ble 15 

WORKSHOP I PARTlblPAHTS 

Community Input. ^rAHR*^School Quality 
Pre, PosvSHlOxffereiice 

Ban^e of answers 1 1— not very^much, 7— a great deal 



Bryant Total 
N*13 

Anthony Total 
N=»12 

Bamsey Tbtal 
N»l8 

Male Total 
N»ll 

Fenale Total 
N»32 

Black Total 
N-19 

White Total 

Bryant Parents 
N-e 

Anthony Parents 

Ramsey Parents 
N-U 

Other Adults 
N-9 

Bryant Students 
N-8 

ADttRnqc Stiidents 

Bapi^ Students 
o — — ^ 



Are the school's in your 
Junior -high district 
receptive to student or 
comwiinity i^uts? 

Veiy unrecepttve-^Very 
receptive 



Post Diff. 



k.69 5.39 + .70 

k,$7 k.Q3 + .15 

h,-^9 3.72 - .'67 

k,27 5.27 +1.00 

h,2Q * .38 

U.i6 »*.53 + .37 

U.88 k.^k - .34 

6.00 5.50 - .50 

U.OO 2.50 -1.50 

**.75 3.75 -1.00 

5.22 If .56 - .66 

U.50 5.50 +1.00 

4,00 kM + .Uo 

U.33 5.00 + .67 



Do you feel the B-A-R 
Project will be a' good 
thing for the total 
coianunity? 

Will not he valJiable— 
Will be valuable 

Pre . Post Diff. 



6.15 6,23 + .08 

5.75 5.92 + .17 

5.61 6.06 + .1+5 

6.09 6.36 + .27 

5.72 5.97 + .25 

5.95 6.11- + ,16 

5.71 6.0U + .33 

U.50 7.00 42.50 

6.25 6.75 + .50 

6.00 7.00 +1.00 

5.67 5.78 + .11 

6.13 5.75 - .38 

5.50 5.70 + .20 

6.17 6.17 .00 
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How do you feel about ^ 
the quality of the schools 
in th6 B-^-R area? 

Schools are not of 
excellent quality--Schools 
are of excellent quality 

Pre Post V Diff. 



5.23 5.62 + .39 



5.00 5.58 + .58 



if .78 5.06 + .28 



**.73 5.09 + .36 



5.06 + .1+1 



l+'.79 5.53 



6.00 6.00 



.7U 



5.13 5.25 + '.12 



.00 



If. 50 U.75 + .25 



5.25 5.50 + .25 



5.67 5.11 - .56 



h.73 5.38 + .63 



If. 50 5.80 +1.30 



1+.83 5.17 + .3** 



remains as to which schools were (or are) receptive to community inputs 
since the question was not framed with reference to one*s own school or 
even with reference to Bryant, Anthony or Ramsey, but to any or all schools 
in the eurea. Presumably participants could' have been relating to experiences 
at elementary or high schools and not Just to Bryant, Anthony or Ramsey 
Schools. Nevertheless, most participants did not believe that the schools 
were particularly receptive to community inputs. Seven of the groups ^ 
had their opinions raised after the workshop experience, but seven of the 
groups lowered their opinions of the schools* receptiveness. The students* 
opinions were raised, but the' parents' opinions were lowered. I 

In the interim period between the first weekend of the workshop 
and the final weekend of the workshop, parents ani adults decided that 
schools were less receptive to community inputs than they had previously 
indicated. Ihis could indicate that the schools were unreceptive to 
parents and adults who wished to visit during this interim period. 'It 
could also indicate that the workshop was counter-productive if it was 
hoped that participants would perceive their schools as receptive to 
commnonity inputs. 

The students may h&ve had more positive experiences in learning more 
about their schools. They decided that the schools were more receptive 
than they had originally indicated. This may indicate a poat\ire of the 
schools, i.e. that school administrators believe they must serve student 
needs, but are not as receptive to adult or parent needs. 

' On the value of the B-A-R Project, participants were more positive. 
With the exception of the two Bryant parents, most participants indicated 
a very positive feeling toward the B-A-R Project. However, the two 
Bryant parents showed the greatest in?)rovement in their estimation of the 
B-A-R Project and indicated a completely positive valtxe of seven at the 
close of the workshop. 

Thirteen of the fourteeri groups were quite positive about the B-A-R 
Project to begin with and thirteen of the fourteen groups increased 
their perceptions in a positive direction by the close of the workshop. 
Only Biyant stunients showed a slight decline, but still registered a 
positive reaction to the B-A-R Project. 

Participants were somewhat divided in their perceptions of the quality 
of the schools in the ^^^ant-Anthony-Ramsey area. It should be emphasized 
that all participants were asked about all schools in B-A-R, so respondents 

4G ki 



were probably repaying with their eatiinate of all schools, not Just 
their own school or their children's school. 

The Bryant group was the most positive of the three major feroups. 
The Ramsey Group was the least positive about school quality. 
All 't;hree gjrpfups ii?>roved their perceptions on the post questionnaires 
however. Fewiles were more positive than males and also improved more 
between the pre and poat questionnaire. The white nembership was more 
.positive than the Black membership on school quality on the pre workshop 
questionnaire, but this was reversed on the post workshop quostlonnatre 
which showed the Black population more positive than the white population 
on school q\yiklity. 

The parent groups had a range of answers on the subject of school 
quality. 9iQce the parent groups are so small, no conclixsions could be 
inferred froiia this raz^e of answers ^ The other adults were quite positive 
about school quality, but their perceptlwis were lowered Iqr the clos^ of 
the workshop^ All student groups were quite similar (and close to neutral) 
in their perceptions of school quality, but all stiKients becaae more ^ 
positive in their perceptions by the close of the wortaihop. Anthony 
students especial^ increased their perceptions in a positive direction. 

Workshop II peurticipants also indicated itverages near neutrality 
on their school's receptiveness to community inputs. These are shown 
on Table l6, page 43* In mdst cases their averages were a bit lower 
than those of Workshop I. However, in all but two cases these perceptions 
went up by the close of the workshop. (Only seven groups of fourteen 
went up at Workshop I.) The rises were small and Just slightly above 
neutrality. 

Workshop II participants were quite ppsitive about the value of 
the B-A-H Project— as positive as Workshop I participants had been. 
In six cases these perceptions went down at the close of the workshop; 
as compared to one case at Workshop I. ^ Evidently the value, of the B-A-R 
Project was deemed relatively higlx at the start of the second workshop, 
but this perception was not greatly enhanced by the close of the workshop. 

Participants were near neutral on their perception of the quality 
of schools in the B-A-R area. The overall averages were slightly lower 
than Workshop I averages had been. In both cases however^ Averages 
went up slightly by the close of the workshop. (It should be noted that 
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Table l6 



' WORKSHOP II PARTICIPANTS , 
Community Input, B-A-R, School Quality 
* ' . Pre , Post and Difference 

Remge of answers 1-7; 1 — not very much, 7— a great deal 



Bryant Total 
N»l6 ' ° 

Anthony Total, 
N-7 

Ramsey Total 
N-13 

IKaie Total 
N»12 

Female Total 
N=2U 

Black Total 
N«12 

vniitei Total 

Bryant Parents 
N-2 

Anthony Parents 
N-2 

Ramsey Parents 
N-3 

Other Adults 
N-7 

Bryant Students 
N-12 

Anthony Students 
N-6 

Ramsey Stiidents 
N«U 
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Are the schools in your 
Jtinior high district 
receptive to students or 
community inputs? 

Veiy unreceptive--Very . 
receptive 



Pre 



3.S^ 
k.k3 

U.17 

k:2i 

U.OO 

k.29 
5.00 

k.OO 

h.33 
k.OO 

3.67 
5.33 

k.OO 



Post Diff. 



k.38 + M 



k.k3 



.00 



k.62 + .2k 



k.75 + .58 



k.33 + .12 



k.Sl +'.67 



U.38 + .09 



5.50 + .50 



U.50 + .50 



k.67 + '.3k 



3.71 - .29 



k.23 + .58 



U.83 - .50 



k.30 + .50 



Do you feel the B-A-R 
Project will be a good 
thing for the total 
conmninity? 

Will not be valuable — 
Will be valuable 

Pre Post Dif| . 



6.13 5.88 - .25 



5.29 5.86 + .57 



5.77 6.23 + .kS 



6.25 6.17 - .08 



5'.63 5.92 + .29 



6.17 5.92 - .25 



5.67 6.0»* + .37 



7.00 6.50 - .50 



7.00 7.00 



.00 



6.00 5.67 - .33 



3.k3 5.86 + .k3 



6.25 5.92 - .33 



1^.83 5.83 +1.00 



5.50 6.25 + .75 



How db you feel about 

the quality of the schools 

in the B-A-R area? 

Schools a re not of excel- 
lent quality — Schools are 
of excellent que^llty 

Pre Post Diff. 



k.3Q k.Ql + .k3 



k.}i3 5.29 + .86 



k.3k k.9S. + .38 



1^.58 5.33 + .75 



k.3Q k.79 + .37 



U.58 5..^2 + .8U 



U.38 k.71 + ..33 



k.30 5.00 + .50 



5.00 5.50 + .50 



k.67 5.00 + .33 



k.OO k.OO 



.00 



k.73 5.k2 '+ .67 



^.33 5.33 +1.00 



k.OO U.25 • + .25 



k3 
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receptiveneBS is probably related to quality, or the perception of 
quality, and the B-A-R Project is related to both. As school receptlJve- 
ness to comttUnity inputs goes up, quality could be enhancefd— or the perception 
of quality enhanced.) / 

Support of Desegregjgitlon \ j 

One of the goals of the B«^A*-R Project tjss to increase support tor 
the Minneapolis desegregation policies • ^ Workshop I results on this topic 
are shoim On Table l8, page h3. . Since vorksliop participants were chosen 
with support for desegregation in mind, it vouid be expedted that there 
would be a high degree of support for school desegregation policies. 

At WoSrkshop I tMxty of the forty- three participants answered 'yes* 
to the question, *Vill desegregation of Bryant, Anthooy and Ramsey 
Schools lead to a higher quality education for more young people?^ 
By the close- of the workshop, thirty-five of the f orty^three answered 
*ye8* to this question. VUiti and women were equally supportive and both 
groups increAs^d their support betwees^n the pare and post questionnaires. 
The Black respondents indreaaed their yes answers by 50^* Two females 
responded with a 'no* to the question posed both pre and post. These 
were not the sane persons however. ^ 

As can be seen from the coMiunity breakdown, the two persons who 
responded with a 'no' on the first questionnaire were both female, 
both Black, both from Ramsey area, though in one case the Ramsey area 
person was an Anthony parent and one was A Ramsey stiHent* On the 
post questionnaire the two recorded 'no's* were both by females, cme 
Black, one white; one an Ahthony parent and one a Itamsey student. 

m order to appreciate the changes, 'a change table was done to 
show how the ^responses compared on the pr6 and post questionnaires. 
This analysis is shown on T«tble 17 below* 

Table Vf 

B-A-R Workshop I 

Analysis of Change in Answers -to Desegregation (Question; 
Will desegaregation of Bryant^ AnthOcy and Ramsey Schools 
lead to a higher quality education- for more young people? 

PreHiforkshop Questionnaires 



Post 



Yes 
Workshop 

Questionnaires j Don't Know 
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Yes NO I Don't Ktaow 

1* 1 0 

1 0 5 - 
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Table 18 
WORKSHOP I PARTICIPANTS 

Question: Will desegregation of Bryant, Anthony and Ramsey Schools 
lead to a higher qmlity education for more young people? 



I 

Group 


N 


PRE-WORKSHOP 
Yes No 


SURVEY 
Do Not 
Knov 


POST-WORKSHOP 
Yes No 


SURVEY 

Do Not 
Knovf 


Bryant Total 


13 


8 


0 


• 5 


10 


0 


3 






10' 


0 




12 


0 


0 


Ramsey Total 


18 


12 


- 2 


k 


13 


2 


3 


Workshop Total 




30 


2 


.11 


35 


2 


6 


Male Total 


11 


7 


. 0 


k 


9 


0 . 


2 


Female Total 


32 


23 


2 


7 


26 


2 


u 


Black Total 


19 


10 




• 7 


15 


1 


3 


woiue iuuax 




20 


0 


k 


20 


1 


3 


Bryant Parents 


2 


2 


0 


0 


0 

2 


0 


0 


Anthony Parents 


k 


2 


1 


1 


3 


1 


0 


Ramsey Parents 


k 


U 


0 


0 


k 


0 


0 


Other Adults 


. 9 


8 


0 


1 


8 


0 


' 1 


Bryant Students 


8 


U 


0 


^ U 


5 


0 


3 


Anthony Students 


10 


7 


0 


3 


9 


0 


1 


Ramsey Students 


6 


3 




f_ 2_ 


U 


1 


% 1 



no 



U5 
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Fron the analysis it can be seen that twenty-elght of the persqlis 
who answered 'y^^' on the pre-yorkshop question alio answered *ye8Vi 
on. the post«workshop-quesMon. One who answered "no" originally 
answered "yes" at the close of the workshop period. Six who answered 
"l don't taUJw'* answered "ye«" *he dose'^of the workshop/ One "yes" 
becane a "no^^ one "no" remained "no"^ and one "yes** becaae an "l don't 
know," Five "l don't kxxyw*s" remained the sane* 

It should be enphasized that aany who ansvered "l don'^know" or 
"no" siq)ported the idea 6f desegregation, but qualified their answers 
by saying that an inproved curriculiui) respooalvcinessy or real interaction 
had to be pi^'esent before desegregation would lead to ioqproved quality. 

At Workshop II the same question was asked^^re and poit. Most 
persons responded In the afflnoative, Ibese results ar^ shown on Tables 19 
and 20y pagei" h6 and Vf. As before^ more' persona were affimative in 
their responses after the workshop than they were before the workshop. 
At the close of the wozlcshop, parents and adults were nearly unanimous 
in their support of desegre^tion, as they had been after Workshop I, ^ 
Parents hod a iMtgifi percentage of "I don't know" responses at the pre** 
workshop tim$ but were uniforaly affimative at post workshop time. 
Students recorded the most "I don't know" x^sponses at post workshop 
times, Anthd^y students especially increased their ""l don't know" responses. 

In ^nalyxlng the changes from pre to ppst at Workshop 11, a change 
table similar to Table 17^ was prepared, Ihls is Table 20 belov,* As can 
be seen on the table , twenty ^-two persons who responded with a "yes" in 
the pre-^ueitlonnaire also aziswered "ye>" cm the post-questionnaire. 

Table 20 
B-A-R workshop kl 

Analysis of Ct^knge in Aj:iswers to Desegregation Question:^ 
Wjb3A desegregation of Bryant, Anthony and Ramsey Schools 
leM to a higher quality education for more young people? 

N-36 

Pre--Workshop Questionnaires 

Yes No I Don't Know 



Post 

Workshop 

0 

Question* 
nalre8 



Yea 
NO 

I DonM; Know 



22 
1 

3 



1 
0 
0 



6 
1 

2 



U6 
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"Table 19 

WORKSHOP II 
Aprils May 197^ 

Question: Will desegregation of Bryant, Anthony and Ramsey Schools 
lead to a higher quality education for moire yotuag people? 



• 




PRE- 


-Workshop 


SURVEY 


POST-WORKSHOP 


SURVEY 


Group 


n 


X CO 


No 


Do Not 
Know 


= Yes 


No 


Do Not 
Knovr 


Bryant Total 


16 , 


13 


0 


3 


12 


2 


2 


Anthoqy Total 


7 


6 


1 


0 


6 


0, 


1 


Ramsey Total ^ 


13 


7 . 


0 


6 


11 


0 


2 


Workshop Tot^l 


36 


26 

-J 


1 


9 


29 


2 


5 


Male Total 
* 


12 


/ 

9 


0 


3 


11 


1 


0 


Female Total 


2k 


17 


1' 


6 


18 


1 


5 


Black Total 


12 ' 


8 


0 


k 


8 


2 


2 


WMte Total 


2k 


18 


1 


5 


21 


0 


3 


Bryant Parento ' 


2 


1 


0 


1 


2 


0 


0 


Anthony Parents 


2 


« 1 


0 


1 




0 


0 


Ramsey Parento 


3 


1 


0 


2 


3 


0 


U 


Other Adults 


7 


5 


0 


2 


. 6 


1 


0 


Bryant Students 


12 


11 


0 


1 


9 


1 


•J' 

2 


Anthony Students 


6 


k 


1 


1 


3 


0 


3 


Ramsey Students 


k 


3 


0 


1 


U 


0 " 

9 


q 
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One 'Ves'^ becane a "no** and three who answered "yes" changed to "I . 
don't know." One "no" becaue a "yes". Six who responded "I don't know" 
at the opening responded with a "yes" at the close. One "l don't knew" 
beca»e a "no"^ apd two who answered "l don't know" renalned the sane. 
Ihe one "yes*' who becajae a "no" said that desegregation would not lead 
to higher Jii5ility> but integration would; a reference to attltndlnal changes 
rather than a siaple idxLng of races. 

As can be seen from the Tables, siq>port for desegregation was relatively 
high. Sooie persons wished to qualify their support, but most who were in 
the B-A-R Workshops support ted Minneapolis desegregation plans. Interestingly 
the parents and adults were isore supportive than students. Students who 
are closer to the daily process were more prone to give an "I don't know" 
answer or to qualify their response. 

Growth in Skills 

Another objective of the B-A<*R Project was to teach/^ersons skills 
that would aid in the process of desegregation. At bqth workshops the 
skills stmased were mainly coiimmnication skills. Sliice the workshops 
involved persoms of different races,, different sexes, and different ages, 
questions preying these th^e areas of comminlcatiCHi skill were asked. 

Table 21, page k9 shows the mean scores for conminlcations wltl^ the 
opposite seX|» with other age groups and with other races of ethnic groups. 
The pre^workfhop averages are shown, the pbst-workshop averages are shown 
and thub dlfAsrences were tabulated. There is also a change column which 
shows the level of response when persons were asked on the post^workshop 
questionnaire If their conmunication with othen "improved a lot", "improved 
some," "stayed the same", or "got worse." One point was given for "improved 
a lot," two for "liiproved some," three for "stayed the same^" and four for 
"got worse." A lower score Indicates greater inqprovement. 

. As can bn seen on Table 21, particijpants' assessed their coaminicatlon 
skills <lulte highly before the workshop began. EVen though the initial 
averages we3re quite high, the post averages wero higher.. The change 
column iMlcated that most agreed that their cotaminl cation skills inqproved 
somewhat. 
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Aathony stndents indicated a large iiiproveMirt f ii^ the change columd) 
in communicating with the opposite sex^ with otjier ages and with other 
races.^ Biales showed a larg^ improvement in their coonunicatioa skilla* 
with: other age groi;qpB» All students showed greater gaina in communication • 
skiS^r than did par^Jnts or adults, and they also believed that they 
lAproved more. . 

At Workshop II,^^rticipants rated their communications skill's in 
the same way* These are shown on Table 22, page' 51. Most groups had lower 
initial averages tlian Workshop I persons (with the exception of Bryant 
parents) and most groups showed gains between pre and post scores. The 
change columns' scores were as hi^ or higher than they had been at' Workst^pp I 
Evidently communieatf6n between groups was one area of positive gain at 
both workshops. 

Communication across race lines tended to rank lower than communicatiO|i 
between opposite Sfsxes-or between different age grot^a. Most groups at^ 
Workshop II believed their communications skills had inproved. In fact, 
most of the averages in the change columns were greater for Workshop II . 
than f or^Workshop I* The lay leaders of Workshop H evidently, stressed 
a great deal of interi|j|^p communication. ^ 



^The questions for the change columns were: * ^ ^"^f 

^ (l) How do you feel your abilily to communicate with persons of the 
opposite sex has changed as, a result of this workshop? 

(2) How do you feel your ability to communicate with per^sons of a 
different age v group (adtUt-student) has changed as a^ result of 
this w;orkshop^ 

(3) How do you feel you ability to communicate with persons of a 
different race or ethnic group has chainged as ajresult of^ this ^ 

^^.^workshop? 

/Jkll three questions were answered with: l. 
1. imcprcWred a lot ' " 

2 : improved some ^ < 

3 . stayed the same 
4# got worse 
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Reductlotttln Bteclsm 

Na direct questions were asked at either Workshop I or at Workshop II 
on the redwtion of racism* It was ass\imed that positive feelings toward 
the B-A-R Project, support of desegregation, and growth in inter-group 
comnmnication skills would all help in the reduction of racism. 

The growth in desegregfition support, the overall support of the ' 
B-A-R Project, and the growth in communication skills would suggest steps 
toward a reduction in racism. The positive interaction Off bi-racial groups 
in workshop teams and community teams (as an outgrowth of the workshops) 
also worked toward a reduction of racism. 

f. f • . 

Overall Workshop Perceptions 

Table 23, page 53 shows the results from sbme key questions on the 
post Workshop I questioiM«iire. The participants were asked if the workshop 
fulfilled their expectations. Most groups were quite positive in their 
answers to this question. Only the males and the four Anthpny parents 
avei^Lged less than fi*ve in their overall assessment of the workshop. 
" Bi^ant and Ramsey parents were particularly positive about the workshop 

experience. Of the student groups, Anthony students were. the most positive* 

When asked whether the workshop increased their under standl^ng of 
the B-A-R cowmunity^ tlve^ participants were quite positive. The Bryant 
group, the Bryant parents, the Bryant students and the Black mejtibership 
were particular ly^ositive on this question, 

Participaijt^B were also asked if the ideas, skills and methods 
learned in the workshop yould be useful to them. The participants were 
particularly positive on this question with most groups ayqraging'more than 
six pdi^nts on a seven point scale. All groups seemed to belipve that the 
idea^f skiHa and mffthods used in the workshop would be useful to them. 

When asked whether the workshop experience would b^ valuable in 
the future, all groups indicated that the experience definitely would - 
be useful. The four Anthony parents indicated the lowest average on this 
question, but Anthony students indicated one of the higher Averages. Each 
grotq> believed that the workshop experia^ice wou3d be valuable. The workshops 
were planned to be useful to siq)portive community members in a desegreg^ttion 
. experience. 



ERIC 



57 



52 



0. 



t 



\ 

X 

Table 23 

WORKSHOP I PABTICIEANTS 
Workshop Experiences 



Range of answers 1-7; 1— not very much, 7^-a great deal 



• 


workshop has 

fiilfiUed 
' expectations 


understanding 
of B-A-R 
community 
increased 


ideas , 
. skills y and 
methods 
learned 
are useful 


workshop 
experience 
will be 
valtiable 
in future 


Others would 
find the work- 
shpp experience 
valuable 


Bryant Total 

JW— Jo 


5.23 


0.39 


D,15 


, 6.00 


5.85 


Anthony Total 




5.50 


6.33 


5.83 




Ramsey Total 
N=l8 


5.56 


5.33 


6.06 


6.22 


6.06 


Male Total 
N=ll 


h.o2 


5.91 


5.91 


5.91 


6.00 


Feibale Total 
N^32 


5.63 


5.63 


6.25 ^ 


6.09 


6.00 ,| 


Black Total 
N=19 


5.26 


6.11 


6.26 


5.8U 


6.11 


White Total 
N=2U 


5.5'+ 


5.38 


6.08 


6.21 


' 5.92 


Bryant Parents 
N=2 


6.50 


6.00 


6.50 


6.00 


6.50 


Anthony Parentc 


u . 50 


5.75 


6.75 


5.00 


6.50 


Ramsey Parents 


Q D .(X) 


5fOO 


D .50 


6.25 


6.75 


Other Adults 
N=9 


5.22 


5.33 


5.89 


5.UU 


5.11 


Bryant Students 
N=8 


5.13 


6.63 


6.00 


6.25 


6.00 


Anthony Studeni 
N^IO 


S 

5.90 


5.90 


6.10 


6.70 ; 


6.50 


Ramsey Students 
N=6 1 


5.17 


5.00 


6.17 


6.17 " 


5.50 
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Workshop participants were also asked if the workshop experience 
would be yaluable for others. Most agreed that it would* Since a secoixl 
workshop was planned, this question was helpful to the planners and con- 
sultants. Only the ' other adults" group registered an average below 5-50. 
Most parent groups were extremely positive that the workshop would be * 
valuable for others. Bryant and Anthony students were equally positive 
with only Sansey stiklents indicating an average of less than six. 

The saine questions concerning the workshop were asked after Workshop II, 
The results were mainly positive. Table 2h shows the results from Workshop II. 

In assessing whether Workshop II had fulfilled expectations, Anthony 
residents were slightly less positive than Bryant residents, and Ramsey 
residents were the most positive. For the same question males were more 
positive than females, and whites were more positive than Blacks ^ Seven 
of the groups recorded a higher score at Workshop II than Workshop I. 
The Black membership recorded a lower score at both workshops indicating 
that the se^/^ions may have been more helpful to the white community. 
Males indicated a higher degree of satisfaction at Workshop II than at 
Workflhop I. Parents tended . to Judge the workshop more positively than 
other adults Qr than Bryant and Anthony students, but Ramsey students ^ 
said the workshop had definitely fulfilled their expectations. 

Most agreed that their understanding of the B-A-R community had 
increased. Only Ramsey parents were neutral on this point. Most also 
agreed that the ideas and methods they learned would be useful. 

In Judging the future usefulness of the workshop. Workshop II parti- 
. cipaqts were not as positive as Workshop I participants had been, but were 
still positive in their reactions. Bryant parents and Ramsey students 
Judged the value the highest. In commenting whether others would find 
the workshop experience valuable, Workshop II participants believed this 
would be true. Oversell their assessments were not as high as Workshop I 
assesaoients had been. The presence and leadership of professional people 
in Workshop I was evidently superior to the/ cc^mnunity leadership in 
Workshop II. 
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Table 2h 



WORKSHOP II PARTICIPANTS 
Workshop Experiences • 

Range of answers 1-7; l--not very much, 7~a great deal 





workshop has 

fulfilled 

expectations 


tinderstanding 
of B-A-R 
community 
increased 


ideas , 
Skills, ana 
methods 
learned 
are \iseful 


workshop 
expe rience 
will be 
valuable 
in future 


find the work- 
shop experience 
valuaTile 


Bryaat Total 
N=l6 ° 


5.00 


5.69 


6.00 


5.31 


5.25 


Anthony Total 


U.86 


5.71 


5o00 V 


5.71 


5.71 


Ramsey Total , 
N=13 




P .Dei 


^ CO 






Male Total 
N=»12 


5.50 


5.83 


5.58 


5.50 


5.33 


Female Total ' 
N=2U 


5.17 


5 .50 






5.67 


Black Total 
N=12 


U.50 


5.67 i 


6.25 


5.H2 


5.17 


White Total 
N=»2U 


5.67 ^ 


5.67 


5.5U 


5.58 


. 5.75 


Bryant Parents 


6.50 


6.00 


6.50 


6.00 


6.00, 


Anthony Parents 


5.50 


5.00 


5.00 


5.50 


6.00 


Ramsey Parents 


6.67 


U.oo 


5.67 


5.67 


6.00 


other Adults, 
N=7 




5.86 




5.29 


5.71 


Bryant Students 

N=12 


U.83 


5.58 


6.17 


5.25 


5.08 


Anthony Students 

11=6 


U.83 ^ 


5.83 


5.50 ■ 


5.83 


5.83 


Ramfiey Students 


6.25 


6.75 


6.;?5 

5 


6.00 


5.50 
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Summary 

In sxumnary, it can be noted that the workshop participantiS reiHresented 
quite a number of organizations and held offices in many of those organi- 
zations. They came from all three of the communities involved, and from 
all three of the schools involved. Ihey were male and female, Black and 
white. Most of the participants were quite active in school affairs and 
most "desired to be even mor^ active. Workshop I, participants desired to 
be more active than Workshop II participants. Most of the participants 
were not too aware of community centers, businesses or churches outside 
ot their immediate area^ but most learned a great deal about the B-^A"-R 
area as a result of the workshop. 
, The participants were quite positive in their assessment of the 

workshop and in t^heir support of the B-A-R Project. Most respondents 
believed that ^ they learned some useful skills in the workshops and believed 
the workshop experience to be valuable. Most expressed the idea that the 
workshop experience would be valuable to others. 

The B-A-R Workshop I groups expressed many positive reactions to the 
consultants who conducted the workshops. (These perceptions were asked 
to provide feedback for the consultants and were not tabulated on tables 
for this report*) Workshop II poxticipants were not as enthusiastic about 
their lay leaders, but Judged them positively. 

The workshop participants indicated only a modest level of familiarity 
with the schools ^involved in the B-A-R Project. After the workshop, most 
of the participants were a great deal more knowledgeable about the schools. 
The participants were not too positive about the receptiveness of their 
schools to community inputs. Some became more positive in their assessment 
after the workshops, but nearly an equal number became less positive in 
Workshop I. Workshop II participants beca.me more positive on the post 
workshop questionnaire. The schools may need to work on their receptiveness 
to community inputs. ^ 

The participants were positive about the vaii*6' of the B-A-R Project 
and these perceptions grew during the course of the workshops. Workshop 
participants also became more positive about the quality of the schools 
in the B-A-R community. 

Most of the workshop participants believed that they communicated 
quite well with persons of the opposite sex, with persons of other age 
^ groups, or with persons of another race. However, they believed that they 
enhanced their skills as a direct result of the workshops. 
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Most respondents felt quite supportive of desegregation efforts, 
,but adults were more positive about the benefits of desegregation than 
were students. Seventy-eight percent of the Black participants were ' 
* affirmative in their support of desegregation and 83?t of the white 
participants were affirmative in their support at Workshop I. At Workshop 11, 
6df> of the Black participants and 87% of the white participants were affiriaa- 
tive in their support of desegregation. All groups seemed to be more 
favorably inclined tpward the benefits of desegregation on the post-vorkshop 
questionnaire. 

Overall, the workshops seemed to accomplish their purpose of teaching 
skills, developing awareness, and b\iilding support for B-A-R and the 
desegregation process. The participants seemed to grow in the areas 
deemed critical for the success of B-A-R and the desegregation effort. 

The least positive aspect of the workshops was the small participation 
in Workshop II. Since it was hoped to offer this second workshop for at 
least 100 persons, the initial group of 66 waa soroewiiat low. The dropout 
was very large and only 2h persons completed questionnaires at the final 
session of Workshop II. A follow-up produced twelve more who attended 
varying numbers of sessions. 

Nevertheless, the final group of Workshop II participptnts was smaller 
than the Workshop I group. Perhaps Workshop II was offered too late in 
the year. Perhaps weekends and week nights in April and May were not 
conducive to a high attendance. Perhaps the lay recruiters were not as 
efficient as had been hoped and follow-up may have been missing. Perhaps 
workshops demnd a larger commitment than most people are willing to give. 
Some Workshop II participant^ listed communication, piiblicity and leadership 
as some of the weaknesses of Workshop II in a spot survey done at the final 
session. 

The overall workshop experience was a positive one for those who took 
part. Many activities grew out of workshop participation and were sponsored 
by the teams that were formed at the workshops, A brooraball event was 
held, a picnic vas sponsored and plans evolved for a slogan and entolem 
contest. One team raetde a huge map of the area and another developed a 
slide preseirtation. A B^A-R presentation was given at three elementary 
feeder schools and atiditorium presentations were sponsored. Some of the 
B-A-R workshop participants will form the advisory committee for 197*^-75- 
Teamwork, coramunlcation and involvement have been stressed. The Workshop I 
and Workshop II participants have formed that "network of organizations" 
desired by the project proposal. 



V. other B-A-R (Sroups and Activities 

Though the workshopB were the mftjoir endeavor of the first year of 
the B-A-R Project, other groups and other activities were included in. 
the B-A-R plAtt. Among these groups were the student groups^ (one in each 
Junior high tchool) Who met fairly regularly during the school year. 
Also included were the staffs of the three schools. The B-A-R Advisory 
group, composed of eighteen parents, staff, administrators, community people 
aod students^ ciet once a month and was a major B*-A-R group. The persons 
at an Op^n cdOttunlty meeting of Bryant, Anthony and Ramsey were also considered 
a group for puarposes of evaluatibn. 

The B-A-R student groups consisted of students who volunteered to 
meet on a regular basis to support B-A-R activities, to help publicize 
the B-A-R Project In their schools, to develop and plan activities 
for their schools, and to be a liaison between the B-A**R coordinator and 
the stiidenttf* Attthonj/ and Ratttey B-A-R students met about twice t month 
after school- The Bryant group was combined with the Emergency School Aid 
Act (ESAA) 6tti4ftnts and met during a class period every day. The Bryant 
group was corislderAbly larger than the Anthony or Ramsey group. 

The B-A-ft Advisory group consisted of two parents, one community 
person, one iidmlnlstrator, one teacher and one student from each schools 
These people were chosen with the help of the schools* parent groups 
and the principals. They met monthly, but attendance wis always a problem. 
The B-A-R Advisory group in 197^-75 will consist of three parents and 
three students from each school with preference being given to those who 
pArticipated in one or both workshops. This was d^one to Insure involve- 
ment of parents and otudents. The coordinator wiil be a liaison with 
school admlnlstttition and staffs* 

Ttm school staffs consieted of all persons eiployed at the schools. 
Aides, secretaries, custodians, teachers, counselors and administrators 
were all encoUl^aged to complete the B-A-R questionnaires. Each school 
principal was In charge of calling the meeting to complete the B-A-R 
questionnaire . 

In April and May 197H most of these groups were given a questionnaire 
concerning the objectives of the B-A-R Project. The community group was 
assessed in February. Each group was asked to assess its awareness, its^ 
feelings about B-A-R, its feelings about desegregation, its feelings about 
"other^ community members, and the B-A-R Project's impact on racism. 
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In addition, the student groups and the B-A-R Advisory committee were 
asked to assess their skills in communication, i^rdblem solving and 
conflict resolution'. 

Since two of the student groups were quite small (seven at Ramsey 
and six at Anthony), the three stxident groups have been combined in the 
evaluation. Since the results from each of the stxident groups were 
similar, this seemed feasible. Those of the B-A-R Advisory group who 
responded to the questionnaire also represent a small group. A mailing 
failed to produce more than the seven questionnaires available for 
tabulation. 

Awareness of B-A-R Project 

One of the objectives of the B-A-R Project was to create awareness 
of the B-A-R Plan and the B-A-R Project. Therefore, the first qiiestions 
asked concerned the respondents' awareness of the plan and the project. 
Since most of the groups assessed were components of the B-A-R Project, 
it would be expected that they would be aware of the Bryant, Anthony > 
Ramsey plan and the B-A-R Project. This proved to be true. The questions 
and the results are shown below. 

Question 1: Bryant, Anthony and Ramsey Junior High Schools have been 
united in a desegregation effort which takes effect from 
1973-1975. Are you aware ^of this plan? 

Yes No 





B-A-R 

Student/ 
Groups 
N-36 


Bryant 
Staff 
N=5l 


Anthony 
Staff 
N-=80 


Ramsey 
Staff 
N='62 


B-A-R 
Advisory 
Group 
N-7 


B-A-R 
Community 
Group 
N-39 


'Yeo 






9% 




100% 


97% 


No 




2% 


1% 


2% 


0% 


3% 



Most of the B-A-R groups were very aware of the desegregation plan for 
Bryant, Anthony and Ramsey Junior High Schools. ^ 




Question 2: 



Yes 



No 



Bryant y Anthony and Ramsey Junior High Schools are also 
c»-*«enber8 of the Biyant-Anthooy-Ramaey (b-A-R)^ Project 
designed to facilitate transition In a desegregation 
effort* Are you aware of the B-A-R Project? 



Yea 




No 








B-A-R 






Ramaey* 




• B-A-R 


B-A-R 


Student 


Bryant 


Anthony ' 




Advisory 


Community 


Groups 


Staff 


Staff 


Staff 




Group 


Group 


N»3d 


N-51 


N»8o 


N-62 




N-7 


N=39 










100]6 






2i 




% 







Large percentage of the groups assessed were aware of the B-A-R Project. 
The students were aware since they beloziged to a -R groups 9 although some 
of the Bryant respondents may have been ESAA students* The Advisory Group 
Is very aware of B-A-R and those community members who attend a B-A-R 
meeting were aware of the project. Hie staffs too exhibited an awareness 
of the B-A-R Project. 

Publicity has been emphasized In the first year of the B-A-R Project, 
Oomminlty meetings weM held at the beginning of the school year at each 
of the schools. Notices were placed In school bulletins and the "West 
Area News" carried several articles on the B-A-R Project. Community 
organizations were contacted to help In recruitment of workshop people and 
to cooperate in B-A-R Activities. Various activities also helped publicize 
B-A-R# Separate B-A-R inserts were included in two Issues of the "West 
Area News." 

Feelings about the ]^A-R Project 

Another objective of the B-A-R Project was to foster positive feelings 
about the B-A-R Project. All of the groups were asked their feelings 
about B-A-R. This question was answered on a continuum as were the 
remaining questiotis on the questionnaire. The continuum had seven slots 
for degree of positive or negative response. Averages between five and 
seven would iicidicate a positive response, averages near fom* a neutral 
response and averages between one and three, a negatlv^j-response. The 
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question and the results are shown- below. These response^ went from 
a very positive to a negative response. 

Question 3: The B-A-R Project has sponsored workshops, student groups, 
activities and cooperative efforts among the schools. How 
do you feel about the B-A-R Project? 





very positive / 


/ / / 


/ / 


/ / very negative 
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U 3 2 


1 
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Group 

N-39 


Question 3 


5.92 


5.16 


U.U3 


U.38 


5.U3 > 


6.03 



The community group recorded the highest average on feelings toward 
B-A-R and the school staffs recorded the lowest avemges on feelings 
toward B-A-R. All groups felt positive toward B-A-R, but the Ramsey 
staff and the Anthony staff were not far from neutrality on thm question. 

Feelings about Desegregation 

One of the nnjor goals of the B-A-R Project was to facilitate the 
desegregation process. One of the main objectives was to foster support 
for desegregation and the Minneapolis desegregation plan. Two questions 
were asked about desegregation. One question >rats general indicating 
favorableness to desegregation and one was specijt'ic to the Bryant-Anthony- 
Ramsey plan. T3iese two questions and the results are shown below. 

Question h: One of the criteria for a quality school (in addition to 
building skills and developing citizenship) is that its 
racial ratio is reflective of the total community's racial 
ratio. For this reason desegregpttiwi efforts are proceeding. 
Are you in favor of desegregation to achieve more balanced 
racial ratios? 



very favorable 

to desegregation / II I 



1 L L 



very unfavorable 
yto desegregation 



Question 5: Part of lihe Minneapolis overall desegregation plan involves 
the development of 7th and 8th grade centers at Bryant and , 
Anthony Junior High Schools azKi the development of a 9th 
grade center at Ramsey Junior High School. How do you feel 
about this part of the Minneapolis desegregation plan? 

.very favorable / / / / / /■ / / very unfavorable 

■ 7 6 5^321 
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Question h 
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As can seen from the averages on Question there is a great deal"^ 
of support foar desegregation among the students, the advisory group and 
the conminlty group. Bryemt's staff is quite positively inclined toward 
desegregation, but Anthony's and Ramsey's staff are less so. The averages 
for the school staffs are positive, but only slightly so for Anthony and 
Ramsey. 

Question 5, on the specifics of the B-A-R plan, elicited quite 
different responses. The B-A-R Advisory Group and the B-A-R community 
group were quite supportive of the plan. The student groups and the 
Bryant staff were mildly oupportive of the B-A-R plan. Anthony and Ramsey 
staffs were slightly negativ^ on the plan to create 7th and 8^h grade 
centers and a 9th grade cetfler. 

From the cotnments it was cleetr that the Ramsey part of the plan was 
the least acceptable to students and adults. The concept of a "one year" 
Junior high school (ninth grade only) seemed disruptive to the persons 
involved. The creation of a ninth grad^ center is not quite acceptable 
to some B-A*»R people. 

Feelings about B-'A-R Community 

The B-A-R Project sought to create an expanded community in the Bryant- 
Anthony-Ramsey area. Two related areas of concern were familiarity and 
positive feelings toward "other" persons in the expanded community and a 
sense of belonging^ to an expanded community. These two areas were explored 
on the questionnaires. The results, are shown on the following page. l^T^ 
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Question 6: 



The B-A-R Project hopes to involve Bryant^ Anthony and 
Ramsey area people in community involvement projects 
(workshops, activities, advisory groups, etc'.) to aid 
in developing an ex||)anded community awareness? How do 
you feel about the 'other" members of your expanded 
community? 



very positive 



6 5 



/ / 



l^^ry^ negative 

1 / 



Question 7 J 



Do ycKi feel a sense of conimunity with, the B-A-R comminity? 

feel a sense pf . don't feel a 

belonging in the sense of belonginj 

B-A-R community /////// /in the B-A-R 



Qu^tion 6 
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Most groups had positive feelings toward "other" members of the expanded 
community. The advisory group and the student groups hod regular contact 
with persons from^all three communities; The B-A-R community group was 
composed of concerned apd^Tfit^rp^ecT^ople, some of whom were ^jorkshop 
participants, and they had very positive feelings toward "other" roerobers 
of their expanded community. The Bryant staff had the moat positive feelings 
among the three school staffs.' The Anthony and Ramsey staffs were more 
neutral about "other" members of their expanded community. 

Ohe sense of community with the B-A-R community (question 7) was 
decidedly lower for most groups. The J3-A-R community is evidently too 
new to inspire a sense of comraun:^ among the constituents. The students, 
the B-A-R Advisory group and the B^-R community group felt a sense of 
community. This was probably because of their involvement with B-A-R 
activities. The three school staffs who were less involved in B-A-R 
activities did not feel a sense of belonging to the B-A-R community. 

Growth In SklllQ v ' , , . * 

The B-A-R Project, through the workshops and in the B-A-R groups, 
tried to teach skills that would be ccHiducive to facilitating derfegregation. 
These skills were mainly communication skills between age groups, sexes 
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and races. Spme akllls pf conflict resolution and problem solving 
were also stressed- The school staffs were not Involvi^d In skill 
development, sq the questions on skills were asked only of the sttident 
groups^ the advisory group and the Workshop grou|»3. IVo or three skills 
d^^elopm^nt questions were asked of the groups involved. Thes^e , questions 
and the results are shown below. 

)%taestlonjp: In the V^rkdhops and in other meetings and group aptlvitles, 
^tfhe B-Af?R iRrb^ect hoped to f oster skills in communpLcatlon 
between! 1^ groups of the expanded community (various 

! age levi^ls, various races, sexes, etc.). Do. you believe 

your communication skills have grown because of your 
involvement in B-A-R activities?^ 



ccwwmnication 
sk;;Llls have grc^n 
a gr^at deal / 



/ / / / 7V / 



commuxlicatlon 
skills have 
/grown worse 



. T 6 5 3 

Question 9: One of the goals the B^A-R Project hop^es to achieve is 
1?etter cornmunicatlon between different racee • How do 
you f%ei your communication with members of other races 
has changed? 



^has Improved ^ 
V3ery mtuch l_ 



. 7 



1 L 



has become 
J worse 



Question 10: Ihe B-A-R activities also hoped to foster skills in 
conflict resolution, in problem-solving and la, other 
^ areas. Do you^lieye your skills in confllci resolutibb 

or problem solvSig have^own over the past year? 



have grown 



have become 



ERIC 



veiy much 


/ /' / 
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The groups questioned believed that their skills had inproved 
during the year. The Workshop I group vhich had professional leader- 
ship and a heavy st;ress on skills felt the most iraprbved. The Workshop II 
group had lay leadership but still felt they had improved considerably. 
The sttzdent groups believed their skills had improved. 1% should be 
pointed oiit that most of the students in the student groiqps were mentoers 
of one of the workshops or ]^rticipated in the second hour class at Bryant. 
^Therefore the emphasis on skills for them 'was a result of workshop parti- 
cipation, class p|^ticipation or B-A-R group participation or some cMbina-^ 
tion of those areas. Skills development was one positive outcome of the 
B-A-R activities.' 

' Rediiction of Racism 

All of the questionnaires asked if the respondent believed that the 
B-A-R Project could help in the elimination of racism. This was one of 
the objectives of the B-A-R Project. No definitions were given nor were ' 
aixy strategies siaggested. The question ws general and asked for opinions 



only. ' The results are shown below. 



c 



Question 11: Do you beilieve that the B-A-R Project can aid in the 
(question elimination of racism in the B-A^R community? 
8 for schpol 
staffs) 

will make 
/ matters worse 



can aid a 
great deal / 



/ / / / / / 



Question 11 
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The range of answers to this question was wide. Some groups believed 
the B-A-R Project could help in the elimination of racism, but some 
individuals and the Ramsey staff were doubtful if the B-A-R Project could 
help. The commwnity group was the most confident of the B-A-R Project* 6 
ability to aid in the elimination of racism. The Bryant staff was the 
most confiden^ among school staffs, but not as confident as the students' 
groups. 
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other Actlvltlee 

As ftn outgrorbh of Workshop I, foar teiams. were developed which carried 
on projects or sponsored activities* The Workshop I groups were responsible 
for a broOQiball event on February 13 which was open to students and staff 
of all three schools as well as any other community neabers • Buses and 
refreshments were provided by B-A-R. 

ISxe teams from Workshop I also developed a large detailed map Of 

the B«A-R community 9 took pictisres which they developed into a- slide 

d 

presentation and planned a slogan and eni)lem contest which is scheduled 
for the fall 6f 197^. The slide presentation was given at the Pebruaay 
community meeting and is available for pther moj^tings. 

The Workshop I people were the trainers for Workshop II ani had 
special training sessions in Meireh. They led the Workshop II sessiofis 
from which other teams developed. The Worl^hop II teams planned a B-A-R 
presentation for feeder schools which was given, at three locatlcms* The 
groups were %lso planning a B^rA'^ community brochure , and ccbrdinated the 
effoarta^for entertainment at a B*A-R picnic in June, They will be working 
on the possibility of providing student lounges at the three B-A-R schools 
and on increasing membership in the B<-A-R student groups during 197^*75 • 

Although the workshop teams are a community organization or a network 
of orgiinizatlonB as described in the proposal, an effort was made to 
involve other organizations in the work of B-A-R, A community agency 
meeting was held in March to publicize B-A-R and enlist the support of 
other groups* This meeting was held in conjunction with Sabathani Community 
Center and included eleven representatives from six community agencies, 

.In addition to the end of the year B-A-R picnic, several roller skating 
parties were sponsored and sevez^l auditorium presentations schedixled, 
A stmmier program was planned* 

S\anmaxy 

It was evident from the questionnaire results that There was high 
awareness among B-A-R people of the B-A-R plan and the B-AtR Project, 
Feelings about the B-A-R Project were quite positive though the school 
staffs had less positive feelings toward B-A-R than the other, more involved 
groups. . 
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Most groups were supportive of desegregation as an ultimate goal^ 
but were .less Btcpportlve of the specific desegregation plan which makes 
Bryant and Anthony seventh and eighth grade centers and Ramsey a ninth 
grade Center. The Ramsey and Anthony staffs were the least supportive of 
desegregation and the least supportive of the B-A-R plan. Students y the 
advisoify group, and a B-A-R community group were more st^portive of the 
desegregation idea than of the specifics of the B-A-R plan. 

The' B-A-R groups felt quite positive toward the "other" metobers of 
their expanded community. The school staffs felt less positive toward ^ 
"other" menders of the community. The school staffs did not feel a | 
sense of community with the B-A-R cc»mmmity. The B-A-R groups did feel a 
sense of community. 

The school staffs were not asked about their ^;9wth in skills since 
they did not participate in any B-A-R training sessions to facilitate 
growth in skills. Those groups which did participate said their communi- 
cation skills, their problem solving skills and their conflict resolution 
skills had grown. Die perceptions of the B-A-R student groups and the 
B-A-R Advisory group were compared with the Workshop groups. The WorH-^ 
shop I group rated their growth in skills the highest. The Workshop II 
groixp believed they had achieved slightly less growth in skills. 

The Biyant staff, the B-A-R student grotqps, the B-A-R Advisory group 
axxl the B-A-R community groifc) believed that the B-A-R Project could be 
effective in the elimination of racism. The Anthony and Ramsey staffs 
were not sure the B-A-R Project could be effective in eliminating racism. 

Overall the B-A«*R grovqps were very aware of the B-A-R plan, supportiv 
of desegregation, had positive feelings toward the B-A-R community members 
and believed racism could be reduced as a result of B-A-R# The school 
staffs were also aware of the B-A-R plan and the B-A-R Project, but were 
less supportive of desegregation than the B-A-R participants, had less 
positive feelings toward the B-A-R community, and were more likely to 
doubt tfeil^ B-A-R would be an effective deterrent to racism. 
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VI. Conclusions and Rdconnendatlons \ 

The B-*-R Project has- been in operation for one year^i^ln the Bryant ^ 
Anthony and Ramsey schools and coomunlt]^. It began in Sei^niber of 1973 
and is funded f or^ tvo school years by the Minneapolis Foun^tion vhich 
also funded a larger study on racism. It is a conmunity involvement 
project aimsd at developing support tor school desegregation in the 
coniaility it serves* i 

Evaluation ! . 

Uhe B-A-*R Project has been followed closely during the 1973-7^ 
school year^ !Rie Project attenqpted to (a) create a coonninity organization 
or network of. organizations to facilitate and/ or suppoirt desegregation^ 
(2) to teach skills to interested persons and (3) to reduc* I^aeism. ' 

The B«A**»H Project has made progress toward those goals. B-A«-R groups 
are functioning and some are <|uite active. Desegregation is st^orted by 
those who have become direct:iy involved with B-A-R. The groups mainly 
involved with B-A-R activities believe racism can be reduced through 
the efforts of B^-R. 

The B-A'^R Project was charged with developing awareness of B-A^R^ 
fostering positive feelings toward B-A-R, fostering positive feelings 
about desegregation and the B-A-R desegregation plan, creating an expanded 
community awareness and fostering positive feelings toward members of 
this expanded community. Other objectives included the teaching of skills 
and the reduction of racism. 

The B-A-R Project was quite successful in reaching those objectives 
with some groups, but was only moderately successful with other groiqps. 
Those groups directly involved with B-A-R and designated as B-A-R groups 
(B-A-R student groiqpsy B-A-R Advisory Committee, Workshop I and Workshop II) 
largely met the objectives of the B-A-R Project. Those people who attended 
a cdDOPunity meeting and were designated as the community group also met 
B-A-R objective's and supported B-A-R. Those groups less directly involved 
in B«^-*R community activities (school staffs) were less likely to meet 
the objectives of B-A-R. Their 8,wareness of B-A-R was high, but supppart 
for B-A-R, for B-A-R objectives, for school desegregation, for the B-A-R 
plan and tomrd a sense of community were less positive or neutral. 



68 



73 



The prcxiess objectives stated that student groups would be formed, 
than an advisory committee would be formed, that workshops would be 
conducted, that a community organization wotild be developed, and that 
programs cuad activities would be carried out in the schools and the 
community. ^ 

These objectives were all met, though many segments were not as 
successful as originally envisioned by the proposal or by the coordinator. 
An advisory committee was foarmed. a 

It met monthly but had attendance problems from the beginning. 
Some of the appointees never attended meetings and the wOrk of the Advisory 
Committee fell on the eight or ten committee members who were willing to 
commit their time and expend the effort necessary to sponsor and coordinate 
activities . 

Student groups were formed at each of the Junior high schools, but 
with the exception of Bryant, the groups were very small and met sporadically. 
Their impact on the B-A-R Project was slight. Many became workshop 
participants and workshop trainers, but their liaison with the schools was 
not as widespread as it could have been if their numbers had been greater. 

Workshops were planned and conducted in the B-A-R community. Those 
who attended reported a vexy positive experience. However, attendance was 
a problem at the second workshop and the nuntoers involved fell far short 
of expectation. 

The workshop participants did form teams, sponsor activities and compose 
a community orgpmization that was reflective of the community. That is 
the teams were composed of students and adults, white and Black, men and 
women of Bryant, Anthony and Ramsey oommcUnity. Those teams were the most 
active con5>onentG of the B-A-R Project and a very positive result of the 
B-A-R actiATlties. 

However, the B-A-R workshop teams did not all function equally 
effectively. Some had leadership problems and some hod organizational 
problems. A few suffered frustrations in dealing with the schools or the 
community and had to postpone or cancel activities. The slogan and emblem 
contest had to be postponed until the fall of 197^. Auditorium presentations 
were postponed and in one case cancelled. The broomball event and picnic 
were successful, but not as well attended as the planners had hoped. 




Skating parties were usually fully booked, but the comnnmity meeting 
was attended by fewer than 100 people. This is a snail turnout in 
an expanded conmunity of approximately 90,000 people. 

The most positive aspects of the BW^-R Project were Workshop I 
and the teams which resulted from Workshop I. The complete incorporation 
of students in these teams was another positive aspect of the B-A-R 
Project. The relatively small ntmtoers of participants in all B-A-R 
activities was the least positive aspect of the B-A-R Project. The 
original proposal presT]?)posed an impact on 90,79^* people in the Bi^ant, Anthony 
and Ramsey community and proposed skills development for 10^ or over 9»000 
people in the first two years of the project. 

Problems 

One or the problems of the B-A-R Project seemed to be the wathy 
of the community. Apathy nay have positive and negative connotations. If 
people are apathetic, it may be because they are content with the status 
quo, support the desegregation plan as it is being implemented and see 
no need for their involvement. If, as Mel West, Principal at Biyant, 
has stated, people are "crisis oriented," then apathy may result because 
there is no crisis. Schools may be running smoothly; all three principals 
reported one of the best opening weeks of their experience. Orientation 
sessions were comprehensive and helpful, and few problems arose. Since 
there seemed to be few if any problems at Biyant, Anthony or Ramsey, parents 
and students may not have perceived a need to be involved. 

If, on the other hand, parent, community and student involvement are 
essential to achieve a quality integrated school, then apathy is a negative 
factor in the desegregation of Bryant, Anthony and Ramsey. Perhaps involve- 
ment needs to be more actively sought by the administration and staff of the 
three schools and by B-A-R persons. If community inputs into schools are 
not eaaily achieved, as stated by the workshop participants, then these 
schools need to be more open to commxudity input and community involvement. 
Bryant has had more community involvement and community input than Ramsey 
or Anthony schools. Bryant has also had greater amounts of staff develop- 
ment. These are reflected in higher support for B-A-R, for desegregation 
and for the B-A-R plan at Bryant than at Anthony or Ramsey Schools. 

Other problems may have been an inability to recruit widely or 
successfully. Perhaps more recruiters were needed or more organizations 
(churcbos, community centers, school administrators) needed to be actively 
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involved in the recniitment processes. Perhaps workshops involved a 
larger commitment than most people were willing to give. People may be 
so involved in other activities that they find it difficult to parti- 
cipate in advisoiy committees, social acitivities, school functions 
or workshops. 

RecomiaetKiations 

The characteristics of apathy, low staff involvement and low community 
involvement lead to several recommendations for 197^-75 and the succeeding 
years. Some of the recommendations are interdependent, but the main 
recommend£itions are the seven listed below. Some of these recommendations 
are based on the data (school staff responses), but many, are based on 
observation and interviews. The recommendations are based on the evalmtor's 
perceptions and are meant to be suggestions for further expansion of the 
B-A-R Project. 

1. Continuation of the B-A-R Project in 197^-75. 

2. Sponsorship of a series of mini -workshops of one day or 
less instead of four day workshops. 

3. Continued efforts to achieve greater community involvement 
at all three schools including staff and student involvement. 

U. Greater administrative inputs into the B*A-R Project. 

5. Greater school staff involvement in B-A-R activities through ' 
mini-sessions or Tuesday released tim6 sessions. 

6. Greater student involvement for the B-A-R Project. 

7. Closer cooperation between Bryant and Anthony and between 
Bryant, Anthony and Ramsey in curriculum, staff activities, 
and community activities. 

Recommendation 1; Continuation of the B-A-R Project in 197^-79 * 

It is recommended that the B-A-R Project continue during 197'+-75. 
It is already funded and staffed for 197^-75. However, from an evaluation 
viewpoint, the B-A-R Project has made a good start, has laid groundwork 
for community Involvement and has coordinated support for desegregation. 
On these bases it ought to be continued, supported and expanded if possible. 

Recommendation 2; Sponsorship of a series of minl«*workahops of one day or less . 

It is further suggested that B-A-R workshops be shortened into mini- 
sessions for 197^-75* Four full days demand a commitment from participants 
that few are able or willing to give. If sessions were one afternoon and 
evening of four to six hours or two three hour sessions, perhaps attendance 



could be greatly improved. Also, school staffs could be Involved in 
one or two short sessions during Tuesday released time, and these mini- 
sessions could be very helpful in gaining staff suppcnrt for B-A-R and 
for desegregation. 

Shorter sessions might involve less planning and fewer problems 
azui could be offered more times dxirlng the year-^'Perhaps on a monthly 
basis. It is conceivable that stxidentsy parents and coimmmlty could be 
involved with staff on a Tuesday released time day and that others could 
be involved in an evening or Saturday session. These sessions could 
have a basic l(brmat and be repeated for various groups. It would be highly 
desirable to have representatives from all three school staffs involved 
together at mini -workshops. Perhaps three to six mini-sessions could be 
done on Tuesdays which would incorporate some staff members from each 
of the three schools » some students from each of the three schools and 
some adulta ttom each of the three communities. It should be required 
that all staff menibers of Bryant, Anthony or Ramsey participate in at least 
one of the mini-sessions. Workshop participants from 1973-7^ could be 
helpful in planning and helping at these workshops. 

Recomnendation 3 : Continued efforts to achieve greater conamnity involvement 

at all three schools including staff and student involvement . 
Greater community involvement at all three Junior high schools with 
greater staff and student involvement could be partially accompliohed by 
the spcmsorship of mlni-^forkshops in each of the three schools. It should 
be enphaslzedi however, that community and student involvement should go 
beyond the participation in workshops. None of the schools is devoid of 
community or student involvement. In each case, these involvements need 
to be wider and deeper. The community needs to feel they have a positive 
impact on their sq|iools. The schools' response to community inputs cotild 
be facilitated. Involvement^/ could be an outgrowth of the mini -workshops. 
It should also be requiared that those mini -workshop sessions be offered 
in each of the three schools for the purpose of engendering this involvement. 

Recommendation ht Greater administrative inputs into the B'-A-R Project . 

The administrators of Bryant, Anthony and Ramsey Schools are largely 
supportive of the B-A-R Project. However, their input needs to go beyond 
the support given in the past to active involvement in the future. 
Administrators should be actively involved in planning the mini-seas ions 
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for staff, students and community and should participate in at least one 
of the sessions also (or two if two are required for staff). Their insight 
and'^ experience could be helpful in meeting community needs, T!hey need to 
meet with the B-A-R student groups, actively recruit students for the B-A-R 
groups arid implement suggestions which come from student or adult groups. 
This might involve the scheduling of auditorium sessions, the arrangements 
of tours for adults, or the scheduling of meetings with B-A-R teams • 

Recommendation ^ ; Greater staff involvement in B-A-R activities through 

mlni'^s ess ions or Toesday released time sessions * 

f Greater staff involvement in B-A-R activities could be acconplished 
through the mini -workshops, if they were required. These mini -workshops 
could be part of the requirement for the five Tuesdays required for Hxiraan 
Relations Training at each of the three schools. The logistics of . 
staggering the dates so all three staffs coiad be partially involved at 
each of three or six mini-sessions could be easily accomplished. The best 
arrangement might be to have one-third Of each staff involved in each 
session at each of two schools. 

Staff involvement ought, to extend beyond the mini-workshops if possible. 
Staff could become parts of teams and become involved in auditorium 
presentations, B-A-R school activities, and publicity and promotion 
of B-A-R activities. Som6 staff members were actively involved in 1973-7^ 
as staff advisors to B-A-R student groups, as workshop participants and as 
team menJDers. This involvement should include more staff members in 197^-75. 

Recommeadation 6 ; Greater stxxdent involvement for the B-A-R Project . 

Some students have been actively involved in B-A-R during 1973-7^ • 
There was probably more student involvement than staff involvement. 
However, it would be helpftil if the Bryant plan could be adopted by ^ 
Anthony and Ramsey schools. Since many of the new students ride buses, 
it is difficult for them to participate in after school meetings. Therefore, 
a class period was given to B-A-R and ESAA students at Biyant. A great 
many positive things resulted from this "second hovar class" at Bryant, due 
in part to active leadership by a cadre of interested adults . If a similar 
plan could be adopted at Anthony and Ramsey, greater support could be built 
for the B-A-R plan, for desegregation, for student involvement and for 
positive action ±t\ an expanded community. 
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Recommendation 7 : Closer cooperation between Bryant and Anthony and between 

Bryant, Anthony and Ramsey In currlculuait staff activities 
and commtmlty activities » 

Closer cooperation between Blyant and Anthony and between Bryant, 
AnthOBjy and Ramsey Is not entirely related to B-A-R. Since Bryant and 
Anthoniy are both 7th and 8th grade centers and since both are feeder 
schools for Ramsey, a great deal of cooperation corild be helpful* In 
addition, the Bryeuat staff has had greater opportunity and funds for 
staff development related to desegregation; Anthony has not had these 
opportunities* Anthony could profit a great deal from Bryant's experience ^ 
and both schools could profit from sharing their insights into 7th and 
8th grade education. 

Ramsey, on the other hand, shoixld cooperate closely with both Bryant 
and Anthony # Since Ramsey's 9th grade center is viewed by some to be 
^ the least desirable aspect of the desegregation plan, the staff at Ramsey 
needs to work very hard to Insure continuous progress to their students, 
' to foster comminity support and to develop an awareness of Ramsey as part 
of a three school Junior high comraunity. 

Summary 

Within the first ytear of the plan, the B-A-R Project has made progrjess 
in meeting its goals and objectives. A cadre of people has been recruited 
auad tmined who are active in community affairs and active in their support 
of B-A-R activities. 

Within this small but dedicated group of people there aw representatives 
from Bryant, Anthony and Ramsey attendance areas, students from the three 
schools, and minority and majority people. Hie B-A-R Project effectively 
met its goal of sixty people at the first workshop, but fell short of 
their goal of a hundred or more at the second workshop. 

The B-A-R staff met their goals of establishing a B-A-R organization 
which consists of all the B-A-R groups and the workshop teams, of developing 
support for desegregation and of developing strategies for cotnbatting racism. 
These goals were met %rLth a conqparatively small group of people. With the 
groins involved, awareness was developed, support for B-A-R was built, 
stqpfport for desegregation waa high and a sense of community began to develop. 
HlM school staffs were less involved in B-A-R activities, less supportive 
of B-A«»R, of desegregation and of the dooegregation plan. Ihe small nuntoers 
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of persons involved could be attributed to apathy in the BrfG^nt^ Anthony 
and Ramsey community. 

Because of the difficulties encountei'ed in sponsoring workshops 
of four or more sessions, it is recanmended that mini -workshops be offered 
during the 197^-75 school year (the second year of the B-A-R Project). 
It was suggested that mini^orkshops and other msans be used to help 
school staffs, students, administration and community become more involved 
in B-A-R activities. It was suggested that administrative input be 
increased. Some of these recommendations could be accomplished by 
incorporating the mini -workshops into Tuesday released time activities. 
Hopefully the community, the school staffs, students, parents and adminis- 
tration could be drawn together in mini-workshop activities during Tuesday 

released time. ^ -^^ 

If the school staffs, a larger component of s-feudents, more parents 
aixi community members and administrative leadership coirld be actively 
involved in the B-A-R Project, this would enlarge the base of B-A-R 
support . 

The staff of B-A-R has worked very hard to meet the B-A-R goals. 
The first year's experience should be helpful in 197^-75. Some adminis- 
trative assistance, more involvement by school steiffs, and a broadening 
of activities should enlarge support in 197^-75. In this way the objectives 
might be reached with a larger group of people during the second year of 
B-A-R activities. 
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Appendix I 
Pre Workshop Questionnaire 



76^ 



81 



J 



No. 



r/ 



NAME 
ADDRESS 



AGE 
ZIP 



ERIC 



77 



V. 



- Itl 

PreHHorkshop Survey 



B-»A-R Project 
Mlnnjiapolls Public Schools 
Noveviber 16 » 1973 



(5) 



In Which of the Brfant» Anthony or lUmaey conmnltles do you live? (check one) 

1. Bryant 

2, Anthoiiy^ 

3. Rstiwey 



\. luile 
2. fe«ele 



(6) 



To which 4rece or el:hni^ group do you belong? (check one) 



(7) 



(8) 



1. Oriental 

2. Bleck American 

3. Indian Aaerican 

4. Spaniah Sumaaed 

5. Other 



Pleaae check the proper category below, (check only one) 



1. Student at Bryant: grade 

2. Student at Anthony: grade 

3. Student at Ramsey: grade 




4: Parent of Bryant Student(s): grade(s) 

5. Parent oj^Anthony Student (s): grade(8) 

6. Parent of Haasey Studant(a): grade(e> 

7. Adul^» no children in Bryant » Anthony or Raaaey. 

8. Parent of Bryant and Rawsey Students: grades _ 

9. Parent of Anthony and Bryant Students: grades 

0» Parent of Anthony and Ransey Students: grades, 



If you have children or brothers and siiters at any schools in Minneapolis, 
Including Bryant ^ Anthony or Ransey » pl^lse list the ijchools they attend 
9Xfik the grades they are in below. 



SCHOOL 



GRADE (S) 
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(9 10) To what organization! do you belong? (Please list adult groups, student 
groups, churches, conmunlty groups, clubs, social groups, Y's, Soouts, 
P.T.A., councils, recreational groups, conraittees, political parties, 
etc.) If you hold an office in any of organizations, please specify 
the office held. >; 



(11-12) 



(13-18) Please list all cotnmunity centers or agenci^es, |>u8inei8ei|, or churches 

that you are aware of in the Bryant, Anthony or Ramsey area. 
« 

BRYANT AWTHONY RAMSEY 



(19-24^ 



With which of the above agencies, centers, businesses, or churches do 
you have regular contact? Please place a* check mark after those with 
which you are involved, either actively or occasionally. 



- 3 - 

■ ■ ■ * 

Se)|pol-Coanmlty InvolveiMent and Perception* 


• 

t J 


(is) Hov active are yoju In achool rel*C«d aotlvlClea? 




not ^very active / / /" / ,/ / / / verv active 

1 2 3 4 5 6 7 

> 




(26) How Involved would you like to he In school aff&irft? 




not very Involved A /////// verv Involved --^ 

1 2 3, 4 5 6 7, 




(27) How anch do you know about Bryant School? X,,..^^ 




not very wich //// ////a Kreat deal^ 
1 2 3 4 5 6 7 

41 




(28) How nuch do you know about Ramsey School? 




not very much / / / / / / / /a Rreat deal 

1 2 3 4 5 6 7 


4 0 


(29) How mch do you know about Anthony School? 




not very much ////////a ereat deal ' 
1 2 3 4 5 6 7 




(30) Are the schools In your Junior high district receptive to 
\ student or community Inputs? 




very unreceptlve ////////verv recent Ive 

1 2 3 4 5 6 7 




(31) Do you feel the Bryant -Anthony-Ramsey project will be a' good 
thing for the total community? 




will not be will be very 
valuable for „ valuable for 
the overall the overall 

coamninlty / // // // / connunltv 
1 2 3 4 5 6 7 




How do you feel about the quality of the schools In the Bryant, 
Anthony and Ramsey area? 




schools are net of schools arc of 

excellent quality //////// excellent aualltv 

12 3 4 5 6 7 
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(33) Will de«egreg«tlon of Bryapt and Anthony and Ramsey schools lead to 

a higher quality education for more young people? 

Yes No 

f) — ~ . 

Explain: 



(34) Do you covnunlcate well with persons of the opposite sex? 

not very well I I I I I I I I very well 
1 2 3 4 5 6 7 



(35) Do you coonunlcate well with persons whose age Is quite different 

from your own? (Adult - Student) 

not very well I I 1 I I I I I very well 
1 2 3 4 5 6 7 



(36) Do you communicate Well with persons of other races or ethnic groups? 

not very well I I I I I I I I very well 
1 2 3 4 5 6 7 



(37) Where do you see your level of commitment In terms of cotnminlty 

involvement? 

very uncommitted / / / / / 1(1 I very committed 

1 2 3 4 5 6L 7 



81 



ERLC 



\ 



Appeodlx II 
Post Workshop Questiontialre 
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No. 

NAME AGE 

ADDRESS ZIP 
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B-A-R Project 
Minneapolis Public Schools 
December 1, 1973 

Workshop Expedience 



(4) To ifhat extent has this workshop fulfilled your expectation as to ^at 

personally might get out of it? 

has not cone tip has met or exceeded 

to my expectntlons /////// / expectations 

12 3 4 5 6 7 



(5) To vhat epi^tent did the te^m you were on function as a unified group? 

was disorganised, functioned 

Ineffective / / / III I I effectively as a team 
12 3 4 5 6 7 



(|6) Do you i>e2,ieye you have increased your skills In working as a team 

or ccnnunlty member? 

have not developf^ ^ have developed new skills 

any new siciUi I I I I I I I I In team participation 

1 2 3 4 5 6 7 



(7) Was your undierst ending of the B-A-R community Increased? 

workshop did not my understanding of the 

add tp my community Increased 

understandii^ /////// / a great deal 



Informational Sessions of Workshop 

Thiqk for a moment about the Informational sessions, practice 
fxerfis^i fn^ methods Uffd In this workshop. All In all, how 
would you ra^e them? (Check one box In each line.) 



(8) 



only resti^tfd or 
proved whet I 
already knew l_ 



I I I 




offered new Insights, 
new ways of viewing 
/ comnpnlty Involvement 
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(9) missed Important 
Issues or 
vital concerns 



1 L L L 



spoke to Insights, 
new ways of viewing 
cotnminlty Involvement 



(10) Ideas, skills 
and metnods 
are not useful 



1^ 1^ L L 



3 5 



ideas, skills and 
methods are very 
useful 



(11) little practical provided real 

help for ony 'practical' help for 

group work I I I I I I I I my group work 
1 2 3 4 ^567 

(12) demanded no demanded much 
original or original or creative 

creative thinking I I I I I I I I thinking 

1 2 3 4 5 6 7 



(13) Interim assign- / X interim assignments 

ments were of ( were of great 

llttl'fe or no value I I I \ I I I I value 

1 2 3)4 5 6 7~ 



(14) time In sessions time In sessions 

was wasted I I I I I I" I I was well used 
1 2 3 4 5 6 7 



Convnents : 




f&t mittM the foll(M»lng questions, rete the leedere of^ thle woritehop 
111' ddtt|Hilfl#dtf with other teeders or Instructors of slviler iporkshope or 
cdui^iet or group teeelons thet you heve Attended. (Check one section of 
line for esch question.) 

(15) 116^ cleetfly did the leaders pwsent the Idess? 

fd'tfis #sire tdees were 

un<^lss^r lit I I I I I very clear 
^ 1 2 3 4 5 6 7 

* 

(16) Ytof^ uetl prspared did they geem for each session? 

very very well 

unprepsiferf f J J I f I / / prepared 

1 2 3 4 5 S 7 

(17) Hoir t<A€f^t wwri they of opinions other than their own? 

dlSC0uriff€<l welcoaed 
dlffefSAcei tti ^ differences of 

oplfll6« / ^ / / l\ f f f f opinion 
1 2 3 4 5 6 7 ^ 

(Ifl) How MM efftflf <«nie of hunor? 

no a/pptittint mctive sense 

sense of huMOr /. /. , . /... / I I I I of hanor 
12 3 4 5 6 7 

(19) WtMt wit ttl« feeling bttwsen the leaders and those in the vorkshop? 

ltd rippotti " good rapport, 

ttnsion and excellent 

«^?Uh«aiy faelin n/ / / / / / / / good will 

1 2 3 4 5 6 7 

Are there any othar cotoiients you would like to make about the leaders of the work- 
shop? Be siieeifie. 
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Workshop U«e fulness 

Check above the number in each continuum that best reflects your 
responses to the following questions. 



(20) Do you think this workshop experience will be of value to you In 

the future? >^ 

not very helpful I I I I I I I I extremely valuable 

1 2 3 4 5 6 7 



(21) Do you think others would find a workshop experience like this 

valuable? 

not valuable I I I I I t I I extremely valuable 
1 2 3 4 5 6 7 



(22) V/hat changes would you make In the workshop if a similar one were 

offered again? 

a great no substantial 

many changes I I I I I I I I changes 

1 2 3 4 5 6 7 



Explain; 




Do you have any plans for using the knowledge you gained in this 
workshop to help others? 



no \ yes 



If yes 9 would you share how you plan to do this? 
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Worfcahop ViO^if tloo« 

(23-24) Pl«Mc ti*t the places, ag«ncle>, or people you visited in connection 
wit^ ehi» workshop. 

• V . _^ : 



(25 30) Pluce rimhmr^ I, 2, or 3 b«sld« the places, «gcncle8 or persons listed 

above According to how Important you tMnk they would be for the develop- 
ment of a B-A-R connuiilty. \ 

1 -vary Important 

2 - soiBfvhat Important 

3 - not vary Important 

I! 

(31-32) What coamainlty organisations^ iarvlcas, paopla, «tc. are you aware of now 
th#t you ware not awara of before the workahop aicparlance. Circle those 
above th#t ware new to you* ^ 

(33) Will your twaraness of thaaa community organisations » services, people, 

etc. help you In the future? 

will not help will help a 

vary much I I I I I I I I great deal 

^ 3 4 5 6 7 



Future Plans 



Would you be Interested In helping to organise and put on a workshop If 
a similar ifotkshop were given in the future? 

no yes 
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School jConmunity Involvement 

Check the box that best reflects your answers to the following questions. 

(34) Now that the workshop experience is over, how involved do you expect to 
be in B-A-R conraunity affairs? (' 

not very involved /////.// / very involved 

1 2 3 4 5 6 7 

(35) How involved would you like to be in school affairs and activities? 

not>very involved / / / / / / I I very involved 

1 2 3 4 5 6 7 

(36) How much do you know about Bryant School? 

not very much I I I I I I I I . a great deal ^ 
1 2 3 4 5 6 7 

(37) How much do you know a|>out Anthony School? 

not very much I I I I I I I I a great deal 

1 2 3 4 5 6 7 

(38) How much do you know about Ramsey School? 

not very much / / / I \ I I I I » great deal 
1 2 3 4 5 6 7 



(39) Are the schools in your junior high district receptive to student or 
community inputs? 

very unreceptive / / / /./ / / / very receptive 

1 2 3 4 5 6 7 

(40) Do you feel the Bryant -Anthony -Ramsey project will be a good thing for 
the total community? 

will not be will be very 

valuable for the valuable for the 

overall community I I I I I I I 1 overall community 

1 2 3 4 5 6 7 
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(41) How do you £«el about the quality of the schools In the Bryant, Anthony 

and Ramey area^ 

schools art pot of schools are of 

•xcallant quflity I I I I I I I I excellent quality ^ 

1 234567 ♦ 



(42) Do you connanlcate wall with persons of the oppoalte sax? 

not vary wttll I I I I I I I I very well 
1 2 3 4 5 6 7 

(43) Do you coa«9unlcate well with parsons whose age la quite different from 
your own? (adult -atudent) 

not vary wpH /////// / very well 
1 2 ,3 4 5 6 7 

(44y Do you com^nlcate ^ell with persons of other races pr ethnic groups? 

not vary wall I I I I I I I I very well 
1 2 3 4 5 6 7 

» * 

(45) How dp yov feal your ability ta conaiunlcate with persons of the 

opposltf aax has changed as a result of the workshop? 

Inproved a lot 

Inprovad soma 

ftayed the same ^ 

fpt irpria 



• 



f 
J 

(46) How do ypu faal your fbUlty to couw^tcft^j with parsons of s different 
agi ^^ir#up (4|dult-stu4anit) h#s cbtngcd as a result of the workshop? 

Improved a lot 

imprpvad spma ^ ; 

stayed the sama 

• ' got worse 

d 

(47) How do you feel your fb^llty to comminlcate with persona of a different 
raca or ethnic gtoup has changed as a result ^f the workshop? 

Improved a lot 

^ loprovfd somf 

atfyad the saoia 

got worse 
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Overall Assessments 



Will desegregation of Bryant, Anthony and Ramsey schools lead to a 
higher quality education for more young people? 

no yes 

Explain: 



What are some Issues that you feel are pertinent to the success of the 
Bryant -Anthony-Ramsey project? n' 



What are some projects that you vould like to see Initiated to help 
resolve the Issues related to Bryant -Anthony-Ramsey coramunlty? 



Do you feel that there are some skills that vould help the community aid 
In the development of the Bryant -Anthony-Ramsey community? If so, what 
are they? 
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How that the workshop experience la over, how would you sum up the 

f^t ^vtmvy extremely 
Wftrthilhtle / / / / / / / / worthwhile 
1 2 3 4 5^ 6 7 



What Mvei the major factors contributing to your assessment? 



— t ^ , ^ ^ ^ . : — ^ 

PXaasa SNKka any other cofsments you feel are pertinent about the workshop, 
the exparieoces^ the leadership, the usefulness and the future of such 
workshops* 
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App^ix III 

B-A-R Workshop: Statement of Goals and Objectives 
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B - A - R WORKSHOP 



.November l6 & 17 
November ^.ii December 1 



STATEMENT OF WORKSHOP GOALS AND OBJECTIVES 

GOAL I* Using Bryant, Anthony, and Ramsey Junior High Schools as a 
point of reference; to facilitate the development, among 
participants, of a sense of common purpose concurrent with * 
their initial emergence as a nucleus of people possessing 
a unitary sen^e of community especially in relation ,^o , 
those desegragation/integration issues related to ttieir commu- 
nity, 

GENERAL OBJECTIVES-: 

^ A, Participants will experience and become aware of the 

^ ' goTTeral social and psychological makeup of the Bryant/ 

S^^J^^^ Anthony/ Ramsey geograpliical community^ 

V 

B» Participants will experience and become familiar with 
the geopolitical makeup of the Bryant/ Anthony/ Ramsey 
./uZo-v— community, 

C, Participants will work in task - oriented teams repre- 
senting, in microcosm, a variety of the cross-culturai 
fi^-^^^ (including cross-role) groups constituting the culttir- 
^ " . ally diverse aspects of the Bryant/ Anthony/ Ramsey 
community. 

D» Participants will learn practice a model for analy^iing 

and synthesizing the social, psychology and .geopolitical 

cK.A^-^^ contrasts of the (historical) Bryant, Anthony, 

and Ramsey communities. • 

GOAL II To generate workshop conditions and ac1:,ivities v/hich facilitate 
the participant's leaminp;, experiencing, and practicing solc- 
ted skills considered vital for working successfully as a 
community unit in planning and implementing strategies for 
combatting racism and becoming otherviise constructively in- 
volved in smoothing the transition from desegregation to 
integration in their schools. 

(ENERAL OBJECTIVES: 



A« Participants will experience and develop a |)or0o nal 
avrareness and sensitivity of problems involved in 
working as a team constituted cross - culturally, 
cross - generationally, cross - racially, cross - 
sexually, and cross socio-economically (including 
perceived class - status differences)* 
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B - A - R Workshop 



Page 2 



B, /ParticVpitnts Will experience and learn skill a cerumen- 
' surale\ith alleviatinr; thoce"^ problems occasioriod 
in workirig as a team in cross cultural and cross role 
situations • 



GOAL III To facilitate the participant's initial collective assess- 
ment and development of jstrategies for their ultimate 
constructive involvement in community educational involve- 
ment. 

GENERAL OBJECflVES 

c J2. / / ^ Participants v/ill develop and document a l^st of iscuos 

S: ^ Ai-TT^ concerns relevant to them in their school conxiunity 

interaction. 

// w Participants will develop a list of initial projects 

they wish to take in alleviating those issues and concerns 
(see I II -A above )# 

f^.^i J /^^^^ C. Participants will produce an inventory of collective 

^ J skills and resources already at their disposal to assist 

them in implementing strategies (See IIIB above). 

^ t-^^ J ^ -^^c^t-' Participants will develop a tentative list of needs 

(Additional skills, resources and other assistance) 
which they deem necessary to successfully implement 
the projects and/or strategies stated in III-B. 
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